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Any object, collection of objects, or contexts can be ‘read’ by tracing and retracing the slipping, 

contradictory network of connections, disconnections, presences, absences, and assemblages that 
occupy problematic spaces. 

Johnson-Eiola 
 

The digital, in other words, is also an apt metaphor for the postmodern, representing both simulacra and 
fissure. 

Douglas Eyman 
 

Digital …refers to our fingers, our digits, one of the primary ways…through which we make sense of the 
world and with which we write into the world. All writing is digital: digitalis in Latin means “of or relating 

to the fingers or toes” or a “coding of information.” 
Angela Haas 

Course Description & Goals 
Located at the axis of technology and cultural studies, this graduate seminar explores how 
contemporary literacy and learning are changing with the advent of new digital networks and 
communicative resources. Together, we will investigate how children’s and youths’ digital 
literacies—their culturally and socially situated meaning making practices mediated by digital 
tools—emerge in relation to constantly shifting technologies. We will explore how these are 
then constructed, reconstructed, negotiated, and embodied in multiple semiotic systems 
across everyday contexts. With a particular focus on power and culture, this course highlights 



how digital literacies are situated in spaces of learning and how these socio-cultural 
understandings may illuminate issues of access, surveillance, identity, and privilege.  
As a community, we will engage, discuss, tinker, challenge, and construct theories and 
research about how meaning making happens in and around the contexts of ‘the digital.’ We 
will bring together our varied experiences and histories of participation to ask questions such 
as: How are audiences and authorship shifting in light of newly mobile, global, participatory, 
distributed, and collaborative practices? How are social relationships, discourses, and 
identities constructed and performed in and through digital literacies? How is knowledge 
constructed by, for, and with children and young people in digital contexts? Whose 
knowledge (and literacy practices) counts? Who is able to participate in digital contexts and in 
what ways? 

General Policies 
BC Students with a Disability or Suspected Disability 
If you have a disability and will be requesting accommodations for this course, please 
register with either Dr. Kathy Duggan (dugganka@bc.edu), Associate Director, 
Connors Family Learning Center (learning disabilities or AHD) or Dean Rory Stein, 
(rory.stein@bc.edu), Assistant Dean for students with disabilities, (all other disabilities). 
Advance notice and appropriate documentation are required for accommodations. 
 
BC Academic Integrity 
The pursuit of knowledge can proceed only when scholars take responsibility and 
receive credit for their work. Recognition of individual contributions to knowledge and 
of the intellectual property of others builds trust within the University and encourages 
the sharing of ideas that is essential to scholarship. Similarly, the educational process 
requires that individuals present their own ideas and insights for evaluation, critique, 
and eventual reformulation. Presentation of others' work as one's own is not only 
intellectual dishonesty, but it also undermines the educational process. Cases of 
falsification, fabrication, and plagiarism that occur in the course of research are also 
subject to Boston College's research misconduct policy, which can be found 
at www.bc.edu/research/oric/compliance/integmisconduct.html. 
 

Required and Supplementary Readings 
You will have a variety of readings due for the course. They are or will be listed on the 
session-by-session schedule for the course or will be assigned on a case-by-case basis 
by your colleagues. All of these readings will be made available either online, through 
BC libraries, or as PDF files posted on Canvas. 
 
 
 
 



Required Texts: 
• Eyman, D. (2017). Digital rhetoric: Theory, method, practice. Ann Arbor, MI: University 

of Michigan Press (You can access this book here: 
https://www.fulcrum.org/concern/monographs/qn59q490d) 

• Gee, J.P. (2007). What video games have to teach us about learning and literacy. New 
York, NY: Palgrave. (You will need to purchase this book) 

• Berry, Patrick W., Hawisher, Gail E., & Selfe, Cynthia L. (2012). Transnational Literate 
Lives in Digital Times. Logan, UT: Computers and Composition Digital Press/Utah State 
University Press. (You can access this book here: 
https://ccdigitalpress.org/book/transnational/ 

 
Course Requirements & Assignment Descriptions 

Participation (10%) 
You are expected to attend all class meetings.  Your active engagement in this course will 
only maximize your learning and the learning of the entire group.  I expect you to be 
prepared for every class, ready to make thoughtful contributions to discussion of the 
course readings.  More than two absences may result in failing the course. 
 
Entering the Conversation (10%) 
You (in groups of 2-3) will be responsible for leading a 25-30 minute discussion during our 
seminar. As our discussion moderator, these weeks you will keep our class session on 
track, bringing us back to central questions, core readings, and concepts. Although not 
necessary, you may find it useful to provide some background on the articles, its author/s, 
and/or the “state of the field” during its release (after all, much of research is a response 
to or a rebuttal of). For example, you may inquire: what are/were some of the “big ideas” 
the reading addresses? How does it relate to contemporary questions concerning digital 
literacies research? Prior to your week, please plan to meet with Wargo to set up an 
agenda and preview the scope and sequence of the class session. 
 
Short Analysis Papers (SAP) (2x15%=30%) 
Two short (3-4 double-spaced pages) analytical papers will be completed. These papers 
will provide you with an opportunity to offer critical commentary on the assigned 
readings. The purpose of the SAPs is for you to develop and ultimately display an array of 
strengths: an understanding of the authors’ arguments and/or what the authors are writing 
in reaction to; an understanding of the arguments’ strengths and weaknesses—what type 
of evidence do the authors draw upon and how well does the evidence support the 
authors’ claims; what the arguments help us to understand better or to “see” anew, what 
critical concerns do the arguments leave unexamined and/or whose voices do they silence; 
and what questions do the articles raise for you in terms of how you think about the 
digital, literacies, and the goals and purposes of educational research, more broadly.  



Learning, Lurking, and Living in the “Digital” (50%) 
For this project, you will engage in a four-six week research project, investigating 
either a community of interest to you or an individual. You should begin collecting 
data in your ‘community’ by the fourth week of the term. 

A. Join a community or follow an individual. You have two options for this project. In 
the first, you will become a member of an online community beginning in September, 
moving from observer to participant as you learn to think, act, and talk like a member 
of this particular “affinity space” (Gee, 2004). You will spend 4-6 weeks thinking about 
the meaning making practices of this community across offline and online spaces, 
using your experience in this community to help make sense of the course texts we 
read and your own scholarly agenda. What does it mean to be a member of this 
community? What literacy practices are affiliated with and embedded in members’ 
participation? We will talk during the semester about how to identify a community that 
interests you, so that you are inspired to participate not just for the purposes of this 
assignment but because you share an affinity. Some ideas: Esports, transmedia 
franchises (e.g., Star Wars, Spiderman), home design, DIY, fan communities, hobbies, 
politics, information, others (e.g., geo-caching, Meetup, etc.). In the second option, 
you will choose one young person and examine their digital practices in depth, looking 
across the different communities in which they participate. You should use a variety of 
methods to help you think in depth about this person’s digital experiences, including 
following them places, observing them, asking them to videotape themselves, 
surveying them, etc. 

B. Generate and analyze data. You will generate weekly data for the 4-6 weeks of the 
project. At the minimum, this will involve weekly field notes and the collection of 
artifacts, but it might also include interviews, analytic memos, and other data. In the 
weekly field notes, you will write down what you are learning as a member of this 
community, illustrating it with screenshots and excerpts from online interactions (or 
alternatively, what you are observing in your interactions with your participant). You 
will reflect in these notes on your experiences in the community: What are some 
central meaning making practices of members? What beliefs and values are rooted in 
those practices? You will then examine, analyze, and reflect on the discourses, genres, 
texts, and literacies of this particular community/individual in relation to your research 
question (which of course may change as you become more immersed). You may also 
want to use these field notes as opportunities to reflect on the course readings 
through the lens of this community (for example, thinking about the ways people 
participate in the community or how identities are represented and negotiated) or in 
relation to your participant’s digital practices. 



C. Present your work. We will have opportunities in class to talk with one another 
about your research, both formally and informally. On the last morning of class we will 
have Ignite style presentations about your projects. You will prepare a 5-minute 
PowerPoint slideshow, with exactly 20 slides timed for 15 seconds each. We will 
discuss how to give this ‘Ignite’ style of presentation in class 
 
D. Write a research paper. 
Using data analyzed throughout the course of the semester, you will compose a 
publishable research manuscript based on your analysis. This paper should be one that 
addresses a key area of your research, reflects the essential components of a 
purposeful and integrated research project, and be well targeted for a publishing 
outlet in digtal literacies scholarship. The paper will be assessed on its reflection of 
your learning in the course and its cogent treatment of the research focus. These 
papers should be 6000-10,000 words (inclusive of references). 
 
 

NOTE:  Incompletes will turn to an “F” by March 1, 2020 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



COURSE SCHEDULE AND WEEK-BY-WEEK OVERVIEW 

Week Course Foci & Readings 
Assignments 

Due: 
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Blinded by the Letter? Locating Literacy  
Readings:  

§ Gee, J. (1989). What is literacy? Journal of Education, 
171(1), 18-25 

§ Yancey, K. B. (2004). Made not only in words: Composition 
in a new key. College Composition and 
Communication, 56(2), 297-328. 

§ Wysocki, A. F., & Johnson-Eilola, J. (1999). Blinded by the 
letter: Why are we using literacy as a metaphor for 
everything else? In G. Hawisher & C. Selfe (Eds.) Passions, 
pedagogies, and 21st century technologies (pp. 349-68). 
Logan, UT: Utah State University Press 
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Historicizing our Moment: Digital Pasts, Literate Futures 
Readings:  

§ Hicks, T., & Turner, K.H. (2013). No longer a luxury: Digital 
literacy can’t wait. English Journal, 102(6), 58-65. 

§ Eyman, D. (2017). Digital rhetoric: Theory, method, practice. 
Ann Arbor, MI: University of Michigan Press (Introduction + 
Chapter 1) 

§ New London Group. (1996). “A Pedagogy of Multiliteracies: 
Designing Social Futures.” Harvard Educational Review 
66(1), 60–93 

Viewings:  
Watch Troy Hicks and Doug Eyman YouTube interview 
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Beyond the Screen? Understanding the ‘Digital’ as a 
Material/Object/Concept to think With  
Readings:  

• Selfe, C. L. (2009). The movement of air, the breath of 
meaning: Aurality and multimodal composing. College 
composition and communication, 60(4), 616-663. 

• Haas, A. M. (2007). Wampum as hypertext: An American 
Indian intellectual tradition of multimedia theory and 
practice. Studies in American Indian Literatures, 19(4), 77-
100. 

• Leander, K., & Boldt, G. (2013). Rereading “A pedagogy 
of multiliteracies” bodies, texts, and emergence. Journal 
of Literacy Research, 45(1), 22-46. 

SAP #1 DUE 
Friday,  

Sept 13 at 
11:59pm 
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Digital Methods and Methodologies (Part 1)  

Readings:  
§ Markham, A. & Buchanan, E. (2012). Ethical decision making 

and internet research: Recommendations from the AoIR 
ethics working committee. AoIR Executive Committee. 

§ Hine, C. (2017). Ethnography for the internet: Embedded, 
embodied, and everyday. London: Bloomsbury (Chapters 2-
3) 
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Digital Methods and Methodologies (Part 2)  
Readings:  

• VanKooten, C. (2016). “Methodologies and Methods for 
Research in Digital Rhetoric.” Enculturation: A Journal of 
Rhetoric, Writing, and Culture. Web. 

• Boellstorff, T. (2016). For whom the ontology turns: 
Theorizing the digital real. Current Anthropology, 57(4), 
387-407. 

• Leander, K. M., & McKim, K. K. (2003). Tracing the 
everyday'sitings' of adolescents on the internet: A 
strategic adaptation of ethnography across online and 
offline spaces. Education, communication & 
information, 3(2), 211-240. 

Viewings:  
Watch Kevin Leander YouTube interview 
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Participatory Cultures, Connected Learning: Mobilizing ‘Digital’ Pedagogy 

Readings:  
• Ito, M., Gutiérrez, K. D., Livingstone, S., Penuel, B., 

Rhodes, J., Salen, K., … Watkins, S. C. (2013). Connected 
Learning Summary: An agenda for research and design. 
Irvine, CA. [Read: 

• Department of Education (2017). Reimagining the role of 
technology in education: 2017 national education 
technology plan update. Washington, DC: Office of 
Educational Technology. [Read: 

• Mirra, N. From connected learning to connected teaching: 
Reimagining digital literacy pedagogy in English teacher 
education. English Education, 51(3), 261-291. 

• Coiro, J., Castek, J., & Quinn, D. (2016). Personal inquiry 
and online research: Connecting learners in ways that 
matter. The Reading Teacher, 69, 483–492. 
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Writing Digital Futures: From Instant Messaging to Participatory Video 
Readings:  

• The National Writing Project. (2010). “Chapter 1: The 
Landscape of Digital Writing” in Because digital writing 
matters. San Francisco: Jossey-Bass. 

• Arroyo, S. Participatory composition: Video culture, 
writing, and electracy. Carbondale: Southern Illinois 
University Press (Introduction) 

• Evering, L. C., & Moorman, G. (2012). Rethinking 
plagiarism in the digital age. Journal of Adolescent & 
Adult Literacy, 56(1), 35–44 

• Lewis, C., & Fabos, B. (2005). Instant messaging, literacies, 
and social identities. Reading research quarterly, 40(4), 
470-501. 
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Reading Online: From the Page to the Screen 
Readings:  

• Jabr, F. (2013). Why the brain prefers paper. Scientific 
American, 309(October), 48–53. 

• Carr, N. (2008). Is Google making us stupid? The 
Atlantic. Retrieved 
from: http://www.theatlantic.com/magazine/archive/2008/
07/is-google-making-us-stupid/306868/ 

• Leu, D. J., McVerry, J. G., O’Byrne, W. I., Kiili, C., 
Zawilinski, L., Everett-Cacopardo, H., … Forzani, E. (2011). 
The new literacies of online reading comprehension: 
Expanding the literacy and learning curriculum. Journal of 
Adolescent & Adult Literacy, 55(1), 5–14. 

• Hayles, N.K. (2010) How we read: Close, hyper, 
machine. ADE Bulletin 150, pp. 62-79. 
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From Analog to Digital: Gaming/Play as Case Study (Part 1) 
Readings:  

• Gee, J.P. (2007). What video games have to teach us 
about learning and literacy. New York, NY: Palgrave. 

Viewings:  
Watch James Gee YouTube interview 
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From Analog to Digital: Gaming/Play as Case Study (Part 2) 

Readings:  
§ Wohlwend, K. E., Vander Zanden, S., Husbye, N. E., & 

Kuby, C. R. (2011). Navigating discourses in place in the 
world of Webkinz. Journal of Early Childhood Literacy, 
11(2), 141-163. 

§ Nelson, S. (2013). Crossing battle lines: Teaching 
multimodal literacies through alternate reality games. 
Kairos, 17(3). Web. 
http://kairos.technorhetoric.net/17.3/praxis/nelson-et-
al/index.html 

§ Garcia, A. (2019). Gaming Literacies: Spatiality, Materiality, 
and Analog Learning in a Digital Age. Reading Research 
Quarterly. 

 
Viewings:  
Watch Antero Garcia and Karen Wohlwend YouTube interview 
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(Re)Designing the Self: At the Axis of Digital Literacies and Identity  
Readings:  

§ Moje, E. B., & Luke, A. (2009). Literacy and identity: 
Examining the metaphors in history and contemporary 
research. Reading Research Quarterly, 44(4), 415-437. 

 
Jigsaw Readings (Choose Two):  

§ Wargo, J.M. (2015). “Every Selfie Tells a Story…” LGBTQ 
Youth Lifestreams and New Media Narratives as 
Connective Identity Texts. New Media and Society, 1-19. 

§ Vasudevan, L. (2006). Making known differently: Engaging 
visual modalities as spaces to author new selves. E-
learning and Digital Media, 3(2), 207-216. 

§ Ellison, T. L. (2014). Digital ontologies of self: Two 
african american adolescents co-construct and 
negotiate identities through the sims 2. Digital 
Culture & Education, 6(4). 

Viewings:  
Watch Tisha Lewis Ellsion YouTube interview 

SAP #2 DUE 
Friday,  

Nov 8 at 
11:59pm 
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Global, Local, and Mobile: Transcultural Digital Literacies   

Reading:  
• Berry, Patrick W., Hawisher, Gail E., & Selfe, Cynthia L. 

(2012). Transnational Literate Lives in Digital Times. Logan, 
UT: Computers and Composition Digital Press/Utah State 
University Press. Retrieved 
from http://ccdigitalpress.org/transnational 

Jigsaw Readings (Choose One):  
• Lam, W. S. E. (2009). Multiliteracies on instant messaging 

in negotiating local, translocal, and transnational 
affiliations: A case of an adolescent immigrant. Reading 
research quarterly, 44(4), 377-397. 

• Hull, G. A., Stornaiuolo, A., & Sahni, U. (2010). Cultural 
citizenship and cosmopolitan practice: Global youth 
communicate online. English Education, 42(4), 331-367. 

Viewings: 
Watch Amy Stornaiuolo YouTube Interview 
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 Peer-Review Workshop (Online) 

Readings:  
None 
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Charting Digital Futures (Presentation of Final Papers) 
Viewings:  

• Before class, please watch Bo Burnham’s film “Eighth 
Grade.”  

You can access it at: bc.kanopy.com/video/eighth-grade 
 

IGNITE PRESENTATIONS  
+  

BREAKFAST POTLUCK 
 

 

FINALS WEEK 
Submit Final projects by 11:59PM, DEC 16 2019 



A Final Caveat about Writing for this Course… 
This is a writing and reading intensive course. As such, as you begin to work through your 
ideas for course papers and final projects it is important that you recognize the tenets and 
criteria that I look for when grading and assessing student work. In general, I consider the 
following: rigor (Are you pushing past surface level and summary oriented observations about 
the text? Are you engaging with theoretical meaning rather than summarizing?); engagement 
(Does your work build on and/or extend class discussion and insight?); rhetorical 
argumentation (Do you have a “main” claim? Do you use evidence and provide warrants for 
your claim?); originality (Are your thoughts unique to your read? Are you engaging in the text 
and developing an argument grounded in helping you understand your own experience of 
reading?); organization/structure (Is the paper organized? Can I, as a reader, engage with the 
writing in a manageable way?); clarity (Is your writing tight? Are elements of style and prose 
clean?  Is your paper free from typos? [i.e. have you spell-checked and/or grammar-checked 
your paper?]) 
 
 

Appendix A 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


