
 

Issues of Diversity in Children’s & Adolescent Literature 
TE 448 Section:XXX                               Spring 2013                         Final:  

Day: Wednesday                                                                            LOCATION: Erickson Hall –  XXX   

Instructor: Jon M. Wargo                                                                                     E-Mail: wargojon@msu.edu           
Mailbox: Erickson Hall – GA Mail Room                           Office Hours: By appointment (on F Mornings) 

 

…..We are all cultural beings who should acknowledge the biased cultural basis of all history, who 

should recognize the political, oppressive intent of those who use labels such as 'normal" or "patriot" to 

dismiss social groups, and who will act to bring about multicultural change. At the very least, we can 

communicate these facts through our exploration of all the children's books we read and share. (Patrick 

Shannon "I Am the Canon." Journal of Children's Literature, 20, 1. p.5)  

…..As regards to multicultural literature and its definition, I agree with Shannon that to exclude the 

literature of any group from the body of multicultural literature is to distort the literal meaning of the 

term. Logically, the body of multicultural literature includes literature from all cultures. [... however ... ] 

At minimum, it is a demand for inclusion, for opening up the canon to include those who have been 

traditionally excluded. At best, it is a demand for a complete re-envisioning, reforming, or restructuring of 

schooling, and ultimately of the society itself. (Rudine Sims Bishop "A Reply to Shannon the Canon." 

Journal of Children's Literature, 20, 1. pp. 6-7)  

….Critical fictions emerge when the imagination is free to wander, explore, question, transgress… 

Thinking about the imagination in subversive ways, not seeing it as pure, uncorrupted terrain, we can ask 

ourselves under what condition and in what ways can the imagination be decolonized. Globally, 

literature that enriches resistance struggles speaks about the way individuals in repressive, dehumanizing 

situations use imagination to sustain life and maintain critical awareness. (bell hooks, Narratives of 

Struggle) 

Overview 

Welcome to TE 448 -- Issues of Diversity in Children’s and Adolescent Literature.  This course focuses on 

children’s and young adult literature by and about people from various groups that have traditionally been under 

represented in children’s and adolescent literature in the United States.  We will discuss literature from parallel 

cultures (including works by and about African Americans, Asian Americans, Chican@s/Latin@s, Native 
Americans, Middle Eastern Americans, and other ethnic groups), as well as literature by and about population 

groups traditionally defined by class, religion, ability, gender and sexuality.   Course participants will investigate 

theoretical perspectives, issues, controversies, and methodological implications for these texts.  

Goals 

We will: 
 Develop an awareness of and appreciation for the importance of diverse literature and its place in the English 

Language Arts curriculum 

 Become acquainted with a sampling of available literature by and about people representing some of the major parallel 

cultures in the United States 

 Recognize the power of the images presented to children and adolescents through literature, magazines, advertising 

and non-print media 

 Become acquainted with professional resources that deal with diverse literature and the associated issues of youth 

culture 

 Use available technologies (i.e. websites, research engines, wiki/blogs etc.) to research, share and debate one’s 

reasoned interpretations of texts 

 Enhance our ability to read and respond to diverse texts both as literary works and cultural artifacts as basis for 

discussions of social issues 



Course Texts & Literature 

Literature:  

• The Absolutely True Diary of a Part Time Indian by Sherman 

Alexie 

• Beloved by Toni Morrison 

• The Taqwacores by Michael Muhammed Knight 

• Epileptic by David B. 

• Boy Meets Boy by David Levithan  

• Parrotfish by Ellen Wittlinger 

• Sold by Patricia McCormick 

• The House on Mango Street by Sandra Cisneros 

• American Born Chinese by Gene Luen Yang/ Illustrated by Lark 

Pien 

Supplemental Readings and Discussion: 

ANGEL COURSE SITE 

 
Facebook Group & Discussion Forum: 

https://www.facebook.com/groups/XXXX 
 

Course Assignments 

Small Group Book Discussion (Questioning the Text)  

 

As in TE 348, you will be participating in discussion groups throughout your time spent in this class. Although not 

everyone will write about each book, all students must come to class having carefully read the assigned text. Failure 

to do so will impact “Attendance/Participation” points.  

 

Questioning the Text Papers – (9 points each; 45 points) 

 

In TE 348 you were asked to respond to texts in five ways over the course of the semester (Group Facilitator/Personal 

Response, Textual Response, Critical Response, Intertextual Response, and Artistic Response).  In TE 448 you will 

expand and build upon your new knowledge of these forms of literary response by critically questioning the eleven books 

you are required to read for this class.  In these papers, you will propose a question (or questions) you think is/are 

important to ask of the book in the context of critically thinking about these texts as representative of diverse 

populations. You should also be explicit in explaining where the question came from, and build rationale for why you 

think the question is important. Each student in these group will write a “Questioning the Text” paper for five out of the 

eight times your group meets. Everyone will write a paper for the discussions marked with an asterisk (*) below and on 

the Course Schedule included in this syllabus. (You will respond as an “A”, “B”, “C”, or “D”.) This assignment is 

designed to provide you with an opportunity to respond to, and reflect upon, the books themselves along with the 

supporting expert texts found on ANGEL.  It is expected that ideas presented in assigned readings, what you know from 

TE 348, and your own experiences will impact the way you think and write about these books. 
The goal of these papers and subsequent discussions is for you to respond to the book as the reader you are today (as opposed to 

a memory of your childhood or a generic “child”). I am more interested in your perspective as a literary critic than as a fictional 

“student” in a classroom. During book discussions, you will meet with a group to discuss your responses and thoughts about 

the book. Your participation grade will not only reflect your written work, but also your engagement with others during 

conversations. If you are absent from one of your leadership QTT book discussions, the grade for that paper will be lowered by 

.5 points (e.g. 3.5 to 3.0). More specific information about this assignment will be discussed at length in class. 

  
Papers are due by 10 pm on the day before each discussion. By this time you will need to submit your Questioning the 

Text paper, as an attachment, to the appropriate ANGEL drop box. To help me keep track of papers, please name your 

document file in the following way. Papers not saved in this format will be returned prior to evaluation. 

 

Lastname_FirstWordofTitle_TE448_S13.docx 

For example:  Wargo_Absolutely_TE448_S13.doc 

 

Hard copies are not required! If you need a hard copy for your group discussion that is fine, but I will not collect them. 

Feedback on assignments will be returned to you in a timely fashion. In an ideal world, writing and receiving critique 

would be exclusively about the exchange of ideas. However, since this is a university course, assignments are graded. The 

questioning the text papers are assessed taking into account three factors: whether the paper met the assignment 

guidelines, engaged supporting texts critically, and the thoughtfulness of the response. If you are concerned about your 

grade, please feel free to schedule an appointment to meet with me for clarification on the assignment.  



 

Students who have a concern about their grades have an option of completing an additional questioning the text paper. 

Students who take this option write a paper on a week they are not scheduled to write and submit the paper to the dropbox 

by 6pm the night before discussion. At the end of the semester, I will drop the lowest questioning the text grade. This 

supplementary paper may not be used to replace a paper. In other words, you may not skip writing a paper and then 

use an additional paper to make up the grade.  (Your group depends on you to come prepared to lead discussion on the 

days you are assigned)  

 

On-line Discussion Forum (1 point each; 10 points) 

You will be responsible for completing 10 online discussion posts (1 point each) that will occur via our Facebook 

discussion group or on our ANGEL site. The first post is mandatory (January 15
th

, 2013), but the rest are up to you to 

choose. It is expected that you participate in a discussion thread during the week it is posted (between after class one week 

and midnight before class the next week). It will be expected that you keep track of and complete 5 of these discussions 

by the mid term checkpoint and the remaining 5 by week 15. The following bullets are guidelines for how to engage in 

these discussions: 

• Respond to other students’ posts in order to use the discussion board for discussion 

• Incorporate key questions that arise in the course and/or ideas from readings  

• Reflect on an interesting questions, dilemmas, or insights that you have in discussion groups 

• Share critical book reviews, professional resources, or other outside resources, etc. 

• Make connections with current events 

 

Multicultural Maps (Pass / Fail) 

Given that this is a literature course focusing on the field/genre/construct of multicultural literature it is imperative that we 

understand what using a word like “multicultural” entails. Over the course of the semester, in three installments, you will 

map out your understanding of the concept. This activity should foster creativity. Maps do not have to be paper based and 

in fact, I encourage you to try on multiple mediums, modes, and forms.  

Note: A critical part of this project is locating the “self” in multicultural literature. On all three maps, like in class 

discussion, I will ask you to locate your perspective.  

 

Final Project: Focusing on Literature of a Traditionally Underrepresented Group – 25 Points Total 

During the second half of the semester you will complete a project that focuses on the literature of and about a focus 

group of your choice. You will read at least 10-12 picture books or 6-8 novels, each written by a different writer who is 

either an “insider” to this group or who is otherwise reliable.  You will then select a minimum of either 5 picture books 

OR 3 novels to write book reviews and create a handout/webpage/blog/ etc. presenting these reviews. This document/site 

will also describe what you learned or noticed about the texts as a set (introduction), and find and write an entry on a 

professional, critical resource, which supported your reading of the texts. On the last day of class you will bring in the 

books you read and used, talk to others who focused on your topic, and briefly share what you found in your project. (20 

points). In addition to the actual project, you will write a 1-2 page final reflection that engages your learning and 

perspectives around the course and the texts used (5 points).  

 

Weekly Reading Quizzes (10 points) 

This class is a reading intensive course. As such, it is your responsibility to attend all class sessions prepared to be an 

active participant by having completed the assigned readings and related written assignments prior to class.  You will be 

expected to be an active class participant who raises relevant questions, makes contributions that promote discussion, is 

sensitive to eliciting and responding to the ideas of others in the class, and actively engages in small group work. You will 

be expected to bring readings and other relevant materials to each class session. Throughout the course of the semester 

there will be 6 unannounced reading quizzes. Each quiz will be worth two points with the lowest quiz dropped.  

 
Participation (10 Points) 

It is essential that you not only attend each class session (and be on time), but that you are also prepared to be an active 

class participant.  An active participant engages in proactive, responsive listening and speaking practices. An important 

aspect of any classroom learning community is the active engagement of students and teachers around worthwhile 

content.  Your contributions to class discussions and activities are essential to your learning as well as to the health and 

learning of our classroom community. Your participation and preparation will contribute 10 points to your final grade.  



Course Policies 

Class Attendance 

Attendance is expected at all class sessions. If you are unable to attend a class session, you should email me in advance with 

your “Questioning the Text” paper attached to the email. I recognize that situations may arise during the semester. These may 

prevent you from attending class (e.g. illness, family or personal issues).  Therefore, you are allowed one absence. This will not 

affect your grade.  However, if you miss more than one class your participation grade will be reduced by five points for each 

additional absence. Three or more absences will result in a failing grade (0.0) for the course. Tardiness and early departure from 

class will be noted and documented and will reduce your participation grade.  

 

Electronic Mail, ANGEL, and Technology 

Read your MSU email and check the ANGEL site between class sessions. You should bring your laptop to class if you wish 

to take notes or need it for other online activities connected to the topic of the day.  Consistent with expectations for 

participation (and for proactive engagement), we will all respect and be present with each other (and our work/ideas) in this 

course; thus, sending and checking email, social networking, searching the Web, or reading and completing tasks other than 

those at hand in the course are not permitted and such activities will affect your participation grade. So, please understand that 

at no time should any social networking via the internet take place during class time (IMing, FB, tweets, texting, etc.) unless 

otherwise specified by the course instructor. Additionally, cell phones and other electronic media should be turned off and put 

away during class.   

Incompletes (University Policy) 

When special or unusual circumstances occur, the instructor may postpone assignment of the student’s final grade in a course 

by use of an I-incomplete.  The I-incomplete may be given only when:  The student (a) has completed at least 12 weeks of the 

semester (6 weeks in the summer session), but is unable to complete the class work and/or take the final examination because 

of illness or other compelling reason; and (b) has done satisfactory work in the course; and (c) in the instructor’s judgment can 

complete the required work without repeating the course. 
 
Written Work 

The written work that you hand in should be quality work, both in its content and form.  The content of your written work 

should reflect your careful and thoughtful consideration of the ideas we are exploring in the various readings and activities that 

we use – and you should refer to these where this serves to support your ideas. This does not mean you need to write pages and 

pages for these assignments. It does mean you should carefully craft what you write. Be clear, succinct, and support what you 

say. Your work should be typed, double-spaced, and presented in an edited format (you have checked it for spelling and 

grammar). If you are apprehensive about your writing ability, I would strong suggest scheduling a 1:1 meeting with the MSU 

Writing Center. You can schedule an appointment at: writing.msu.edu  

 
Academic Honesty/Plagarism 

Article 2.3.3 of the Academic Freedom Report states "the student shares with the faculty the responsibility for maintaining the 

integrity of scholarship, grades, and professional standards." In addition, the College of Education adheres to the policies on 

academic honesty as specified in General Student Regulations 1.0, Protection of Scholarship and Grades, and in the all-

University Policy on Integrity of Scholarship and Grades, which are included in Spartan Life: Student Handbook and Resource 

Guide (http://www.vps.msu.edu/SpLife/default.pdf).  The specific policy can be viewed at 

http://www.vps.msu.edu/SpLife/rule32.htm.  Students who commit an act of academic dishonesty may receive a 0.0 on the 

assignment or in the course.  
 

Special Accommodations  

Students with disabilities should contact the professor to discuss any accommodations needed to fulfill the course requirements 

and achieve learning objectives.  In order to receive reasonable accommodations from the professor, students must have 

certified eligibility through the Resource Center for Persons with Disabilities (RCPD) located at 120 Bessey Hall (tel: 353-9642; 

TTY: 355-1293; Email: rcpd@msu.edu; web: http://www.rcpd.msu.edu). 

 
Grading  

Each assignment will be graded separately and the graded assignments will be combined to reach a final grade for the semester.  
At any point, attendance and/or participation deductions may be taken.  

The grading scale will be as follows: 
94-100% 4.0 

88-93% 3.5 

82-87% 3.0 

76-81% 2.5 
70-75% 2.0 

65-69% 1.5 
Below 65% 0.0 

 



Tentative (X.XX.XX) Course Schedule: 

Important Dates: QTTP due dates vary for individuals – see syllabus 

DATE #1 - TBD     Writing Center Support    Meet at MSU Library 

 

DATE #2 – TBD                Final Project Memo Due                    E-Mail to Jon by 8 AM 

 

DATE #3 – TBD          Erickson Hall – Room 222             7:45 – 9:45 AM 

 
• LEARNING AND TEACHING ARE FLEXIBLE, AS IS THIS SYLLABUS. AS WE ENGAGE IN CLASS DISCUSSIONS, 

AND I ASSESS LEARNING OUTCOMES/TRAJECTORY, I MAY NEED TO MOVE THINGS AROUND AND/OR 

ADD/DELETE ITEMS. I WILL ALWAYS LET YOU KNOW AHEAD OF TIME, VIA EMAIL AND IN CLASS 

ANNOUNCMENTS, OF ANY ADDENDUMS TO THIS DOCUMENT. 

 

Week / 
Day 

Course Theme & Readings Assignments  
Due: 

Week 1 

Jan 9th  

What is Literature? Introduction to TE 448 and Course Overview 

Readings:  

E-Link: Dialogic Listening and Classroom Conversations 

Singleton, G., Hays, C. (2008) Courageous conversations about race 

 

 

Multicultural 

Maps #1 

Week 2 

Jan 16th  

The Danger of a Single Story: Using the Lens of YA Literature to Examine Cultural Diversity 
in Schools and Society 
Readings: 

Gubar, M. (2011). On not defining children’s literature. PMLA, 126(1), 209-216 

Bishops, R.S. (1998). Selecting literature for a multicultural curriculum Using multiethnic  

literature in K-8 classrooms. Norwood, MA: Christopher Gordon Publishers 

Shannon, P. (1994). I am the canon. Journal of Children’s Literature 

Bishop, R.S. (1994) A reply to shannon the canon. Journal of Children’s Literature 

Cai, M. (1998). Multiple definitions of multicultural literature: is the debate really just 

“ivory tower” bickering? The New Advocate 11(4) Fall 1998 

Singer, J. & Smith, S. (2003). The potential of multicultural literature: Changing 

understanding of self and others. Multicultural Perspectives, 5(2), 17-23 

 

 

Post #1 on 
ANGEL or 
Facebook 

group site 

Week 3 

Jan 23rd  

Context(s) and Constraint(s) in YA and Adolescent Literature: Beloved Part I 
Readings:  

Morrison, T. (1987). Beloved. New York: Random House, Inc. [Read Part 1] 

Wainaina, B. (2005). How to write about Africa. Granta, 92. 

hooks, b. (1991). Narratives of struggle. In M. Philomena (Ed.) Critical fictions: the  

politics of imaginative writing, 53-61. Seattle: Bay Press. 

 

 

Week 4* 

Jan 30th  

Black Matters; or, The Difficulty in Telling “My” Story: Beloved Part II 
Readings:  

Morrison, T. (1987). Beloved. New York: Random House, Inc. [Read Part II and III] 

Morrison, T. (1993). Black matters Playing in the dark: Whiteness and the literary imagination.  

New York: Vintage Books. 

Phelan, J. (1993). Toward a rhetorical reader-response criticism: The difficult, the stubborn,  

and the ending of Beloved. Modern Fiction Studies, 39(3&4), 709-728.  

Woodson, J. (1998). Who can tell my story. The Horn Book Magazine, Jan/Feb, 34-38. 

 

 

ALL 
GROUPS 

QTT Paper #1 



Week 5 

Feb 6th   

Chiefs, Indians, Braves, and Redskins; And those are just the sports teams! 
Readings:  

Alexie, S. (2007). The absolutely true diary of a part-time indian. New York & Boston: Little,  

Brown and Company. 

Grijalva, M. (1997). Teaching american indian students: interpreting the rhetorics of silence. 

In C. Severino, Guerra, J., Butler, J. (Ed.), Writing in multicultural settings (pp. 40-50). New 

York: Modern Language Association of America. 

Kertzer, A. (2012). Not exactly: intertextual identities and risky laughter in sherman alexie's 

the absolutely true diary of a part-time indian. Children's Literature, 40, 49-77. 

Blog Post: Why the Best Kids Books are Written in Blood (The Wall Street Journal) 

 

Week 6* 

Feb 13th  

Sold and Writing Contested Narratives in Children’s and YA Literature  
Readings:  

McCormick, P. (2006). Sold. New York: Hyperion Books. 

Butler, J. (1988). Performative acts and gender constitution: an essay in  

phenomenology and feminist theory. Theatre Journal, 40(4), 519-531. 

Blog Post: Author’s Taking Risks Isn’t Kid Stuff (NYTimes) 

QTT Paper #2 
Groups A and C: 

Absolutely True 

Diary 

Groups B and D:  

Sold 
Week 7 

Feb 20th  

 “LGBT? That sound’s like a sandwich!” Straight Perspectives on Queer Themes in YA Lit 
Readings:  

Levithan, D. (2003). Boy meets boy. New York: Ember. 

Revolutionary voices: a multicultural queer youth anthology. (2000). Los Angeles: Alyson Books. 

Kidd, K. (2011). Queer theory’s child and children’s literature studies. PMLA, 126(1),  

182-188. 

Group A: Hermann, W., J. (2010). More than book talks: preservice teacher dialogue after 

reading gay and lesbian children's literature. Language Arts, 87(3), 188-198. 

Group B: Clark, C., Blackburn, M. (2009). Reading LGBT - themed literature with young 

people: what's possible. English Journal, 98(4), 25-32. 

Group C: Loutzenheiser, L. (1996). How schools play "smear the queer". Feminist Teacher, 

10(2), 59-64. 

Group D: Love, H. (2008). Compulsory happiness and queer existence. New Formations, 63, 

52-64. 

 

Week 8 * 

Feb 27th   

On Being and Be(coming): Writing the Transgender Experience 
Readings:  

Wittlinger, E. (2007). Parrotfish. New York: Simon & Schuster Books. 

Stryker, S. (2006). (De)subjugated knowledges: an introduction to transgender  

studies. In S. W. Stryker, S. (Ed.), The transgender studies reader (pp. 1-17).  

New York, NY: Routledge. 

Norton, J. (2011). Transchildren and the discipline of children's literature.  

In M. Abate & K. Kidd (Ed.), Over the rainbow: queer children's and young adult  

literature. Ann Arbor: The University of Michigan Press. 

All Groups  

QTT Paper #3     
[Parrotfish or 

Boy Meets 
Boy] 

Mar 6th  OBSERVATION OF SPRING BREAK – NO CLASS SESSION 

Week 9 

Mar 13th   

Getting Graphic: Crip Theory and Representing the “Able” Body in YA Literature 
Readings:  

B, David. (2005). Epileptic. Paris: Pantheon. 

Rudiger, H.M. (2005). Reading lessons: graphic novels 101. Kibuishi and Viper Comics, 

126-134 

Tal, E. (2001). Swimming the mainstream: a discussion of criteria for evaluating  

children's literature about disabilities. Bookbird, 39(1), 30-32. 

Ayala, E. (1999). “Poor little things” and “brave little souls”: The portrayal of individuals  

with disabilities in children’s literature. Reading Research and Instruction, 39(1), 103-114. 

Online Article: Children’s Literature that Includes Characters with Disabilities or Illnesses  

Multicultural 
Maps #2 

Week 10* 

Mar 20th  

“Feeling Brown” in Children’s and Young Adult Literature 
Readings:  

Cisneros, S. (1984). The house on mango street. New York: Vintage Contemporaries. 

Rojas, M. (2010). (Re)visioning U.S. latino literatures in high school english classrooms.  

English Education(April), 263-277. 

Kaup, M. (1997). The architecture of ethnicity in chicano literature. American Literature,  

69(2), 361-397. 

Blog Post: For Young Latino Readers, an Image Is Missing 

QTT Paper #4 
Groups A and B: 

Epileptic 

Groups C and D: 

House on Mango 

Street 



Week 11 
Mar 27th  

Model Mythic Minorities: ABC and the Asian American Experience 
Readings: 

Yang, G. L. (2006). American born chinese. New York: Square Fish. 

Yokota, J. (2009). Asian americans in literature for children and young adults. Teacher  

Librarian, 36(3), 15-19. 

Final Project 

Memo Draft 
Due 

Week 12* 

Apr 3rd    

At the Intersection of Punk and Religion: Taqwacores and Islam 
Readings:  

Muhammad Knight, M. (2004). The taqwacores. Berkeley, CA: Soft Skull Press. 
All Groups  

QTT Paper #5 
Week 13 

Apr 10th   

Final Project Workshop / Preparing to Present 
Readings:  

Wineburg, S. (2004). Must it be this way? ten rules for keeping your audience awake during 

conferences. Educational Researcher (May), 13-14. 

Peer Review 
Project Plan 

Week 14 

Apr 17th   

Course Synthesis: What / Where / Who / is Multicultural(ism)? 
Morrell, E. (2005). Critical english education. English Education (July), 312-321. 

Kirkland, D. (2011). Books like clothes: engaging young black men with reading. 

Journal of Adolescent and Adult Literacy, 55(3), 199-208. 

Multicultural 
Maps #3 

Week 15 

Apr 24th  

Final Projects 
Readings: 

None (Group #2 will present their Final Projects) 
Final Projects 

FINAL 

Apr 30th  

Final Projects 
Readings: 

None (Group #2 will present their Final Projects) 
 

QTTP Discussion Leader Groups 

*Remember, even though you are not required to write a QTTP for each book, you are required to have real all of 

the texts. For each discussion, you should come prepared with critical questions to engage with the book and 

articles as well as pose your own ideas and questions. 

 
Group A 

• Absolutely True Diary 

of a Part Time Indian 

by Sherman Alexie 

• Epileptic by David B 

 

Group B 

• Sold by Patricia 

McCormick 

• Epileptic by David 

B 

 

Group C 

• Absolutely True Diary 

of a Part Time Indian 

by Sherman Alexie 

• House on Mango Street 

by Sandra Cisneros 

Group D 

• Sold by Patricia 

McCormick 

• House on Mango 

Street by Sandra 

Cisneros 

• Beloved by Toni 

Morrison 

• Parrotfish by Ellen 

Wittlinger or Boy Meets 

Boy by David Levithan 

• The Taqwacores by 

Michael Muhammed 

Knight 

• Beloved by Toni 

Morrison 

• Parrotfish by Ellen 

Wittlinger or Boy Meets 

Boy by David Levithan 

• The Taqwacores by 

Michael Muhammed 

Knight 

• Beloved by Toni 

Morrison 

• Parrotfish by Ellen 

Wittlinger or Boy Meets 

Boy by David Levithan 

• The Taqwacores by 

Michael Muhammed 

Knight 

• Beloved by Toni 

Morrison 

• Parrotfish by Ellen 

Wittlinger or Boy Meets 

Boy by David Levithan 

• The Taqwacores by 

Michael Muhammed 

Knight 

Questioning the Text Groups 

Group A Group B Group C Group D 

1.  1.      1.  1.  

 


