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TRIGGER WARNING:
THE REQUIRED COURSE LITERATURE 

CONTAINS SEXUALLY EXPLICIT 

MATERIAL AND GRAPHIC CONTENT. 

IF THIS WILL OFFEND YOU, PLEASE 

DO NOT TAKE THIS COURSE. 

Issues of Gender(s) and 
Sexualities in Children’s and 
Young adult literature

TE 448: Sec 003 Course Info:

Tuesdays, 9:10 - 12PM

Room: 109 Erickson Hall

Instructor:
Jon M. Wargo

e: wargojon@msu.edu

t: @wargojon

OVERVIEW:
Gender and sexuality, like race and 

class—and most often in conjunction with 

them—play an important role in the 

construction of group and individual identity 

and subjectivity. While gender and sexuality 

are not “official” school subjects, teachers 

and students learn about them through the 

school’s explicit, implicit, and null curricula, 

pedagogy, and the discursive practices 

surrounding them. This course, with its 

emphasis on gender and sexuality, uses 

children’s and young adult literature to 

examine the constructions of the 

materialized body and its (gender and 

sexual) expression through various 

perspectives. Traditionally, TE 448 surveys 

literature from parallel cultures (including 

works by African Americans, Asian 

Americans, Chican@s/Latin@s, Indigenous 

peoples, Middle Eastern Americans, and 

other ethnic groups), as well as literature by 

and about groups traditionally marginalized 

by class, religion, and ability.  This course, 

with its emphasis on gender and sexuality, 

seeks to understand how children’s and 

adolescent literature constructs and puts 

forth particular understandings of what it 

means to be male or female, about 

normative and “normal” ways of being and 

behaving, and what constitutes deviancy 

and difference from those norms.  As 

literature is often used by teachers as 

pedagogic tools to help construct particular 

subjectivities—disciplining and patrolling 

them—children’s and adolescent literature 

constructs a horizon of possibilities of what 

could be considered natural, acceptable, 

and intelligible as a gendered and sexual 

being.

What role does 

gender and sexuality 

play in the reading and 

response to children’s 

and young adult 

Literature?

mailto:wargojon@msu.edu
mailto:wargojon@msu.edu
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COURSE GOALS: WE WILL...

 Develop an awareness of and appreciation for the importance of diverse literature and its place in 
the English Language Arts curriculum

 Become acquainted with a sampling of available literature by and about people representing some 
of the major parallel cultures in the United States

 Recognize the power of the images presented to children and adolescents through literature, 
magazines, advertising and non-print media

 Become acquainted with professional resources that deal with diverse literature and the 
associated issues of gender, sexuality, and youth culture

 Use available technologies (i.e. websites, social networking sites, research engines, wiki/blogs etc.) 
to research, share and debate one’s reasoned interpretations of texts

 Enhance our ability to read and respond to diverse texts both as literary works and cultural 
artifacts as basis for discussions of social issues

COURSE TEXTS AND LITERATURE: 

PRIMARY LITERATURE: SUPPLEMENTAL READINGS & DISCUSSION:

• Weetzie Bat by Francesca Lia Block 
• Little Women by Louisa May Alcott 
• The Outsiders by S.E. Hinton 
• The Perks of Being a Wallflower by Stephen 

Chbosky 
• Openly Straight by Bill Konigsberg 
• Parrotfish by Ellen Wittlinger 
• Freakboy by Kristin Elizabeth Clark 
• Forever by Jude Blume 
• I’ll Get There. It Better Be Worth the Trip by 

John Donovan 
• Owl Moon by Jane Yolen and John 

Schoenherr 
• A Sick Day for Amos McGee by Philip C. 

Stead and Erin Stead 
• Where the Wild Things Are by Maurice Sendak
• Mirette on the High Wire by Emily Arnold 

McCully
• Rolling the R’s by R. Zamora Linmark 

Supplemental Readings will be held on the course 

D2L site which can be accessed at: 

www.d2l.msu.edu

Facebook Group & Discussion Forum:

https://www.facebook.com/groups/

555813414506499/

http://www.d2l.msu.edu
http://www.d2l.msu.edu
https://www.facebook.com/groups/555813414506499/
https://www.facebook.com/groups/555813414506499/
https://www.facebook.com/groups/555813414506499/
https://www.facebook.com/groups/555813414506499/
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COURSE ASSIGNMENTS:

SMALL GROUP BOOK DISCUSSION (QUESTIONING THE TEXT) 

As in TE 348, you will be participating in discussion groups throughout your time spent in this class. Although you will 

not write about each book, all students must come to class having carefully read the assigned text. Failure to do 

so will impact “Attendance/Participation” points. 

QUESTIONING THE TEXT PAPERS  (20 POINTS EACH; 40 POINTS)

In TE 348 you were asked to respond to texts in five ways over the course of the semester (Group Facilitator/Personal 

Response, Textual Response, Critical Response, Intertextual Response, and Artistic Response).  In TE 448 you will 

expand and build upon your new knowledge of these forms of literary response by critically questioning the primary texts 

you are required to read for this class.  In these papers, you will propose a question (or questions) you think is /are 

important to ask of the book in the context of critically thinking about gender and sexual(ity) constructions / 

expressions / identities. You should also be explicit in explaining where the question came from, and build rationale for 

why you think the question is important. Each student will write a “Questioning the Text” paper two times during the 

semester. This assignment is designed to provide you with an opportunity to respond to, and reflect upon, the books 

themselves along with the supporting expert texts found on D2L.  It is expected that ideas presented in assigned 

readings, what you know from TE 348, and your own experiences will impact the way you think and write about these 

books.

The goal of these papers and subsequent discussions is for you to respond to the book as the reader you are today (as 

opposed to a memory of your childhood or a generic “child”). I am more interested in your perspective as a literary critic 

than as a fictional “student” in a classroom. During book discussions, you will meet with your colleagues to discuss your 

responses and thoughts about the book under study. Your participation grade will not only reflect your written work, but 

also your engagement with others during conversations. More specific information about this assignment will be 

discussed at length in class.

 

Papers are due by 10 pm on the day before each QTT paper discussion. By this time you will need to submit your 

Questioning the Text paper, as an attachment, to the appropriate D2L drop box. To help me keep track of papers, 

please name your document file in the following way. Papers not saved in this format will be returned prior to evaluation.

Lastname_FirstWordofTitle_TE448_S14.docx

For example:  Wargo_Weetzie_TE448_S14.docx

Hard copies are not required! If you need a hard copy for your group discussion that is fine, but I will not collect them.

Feedback on assignments will be returned to you in a timely fashion. In an ideal world, writing and receiving critique 

would be exclusively about the exchange of ideas. However, since this is a university course, assignments are graded. 

The questioning the text papers are assessed taking into account three factors: whether the paper met the assignment 

guidelines, engaged supporting texts critically, and the thoughtfulness of the response. If you are concerned about your 

grade, please feel free to schedule an appointment to meet with me for clarification on the assignment. Moreover, the 

last page of the syllabus surveys criteria that I look for when assessing a piece of writing.

EXTRA CREDIT: CREATING AN ABSTRACT / PROPOSAL FOR A CHILDRENS AND YA LIT CONFERENCE (2 POINTS) 
There are two parts to this extra credit opportunity. First, you must choose a contemporary “young adult” text that 

includes salient themes of gender and sexuality and read it. For an example list of texts you may consider, consult the 

American Library Association’s Stonewall Book Award list. This award is given to a Children’s and/or Young Adult text 

that focuses on LGBTQ issues. After reading, and in concert with secondary readings and other themes from our class, 

you will then write a short panel proposal for an imaginary Children’s Literature conference. Papers considering aspects 

of gender plurality within Children’s and Young Adult Literature and culture will be given highest priority. Paper abstracts 

should be 250-300 words. As always, if you have any questions and/or are seeking possible texts please see me in 

class.
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COURSE ASSIGNMENTS (CONTINUED...)
ONLINE DISCUSSION FORUM (1 POINT EACH; 10 POINTS)
You will be responsible for completing 10 online discussion posts (1 point each) that will occur via our Facebook 

discussion group or on our D2L site. The first post is mandatory (1.14.14), but the rest are up to you to choose. It is 

expected that you participate in a discussion thread during the week it is posted (between after class one week and 

midnight before class the next week). It will be expected that you keep track of and complete 5 of these discussions by 

the midterm checkpoint and the remaining 5 by week 15. The following bullets are guidelines for how to engage in these 

discussions:
• Respond to other students’ posts in order to use the discussion board for discussion
• Incorporate key questions that arise in the course and/or ideas from readings 
• Reflect on an interesting question, dilemma, or insight that you have in discussion groups
• Share critical book reviews, professional resources, or other outside resources, etc.
• Make connections with current events

FINAL (GROUP) PROJECT: VIDEO ESSAY ON GENDER(S) AND SEXUALITY/IES – 25 POINTS TOTAL
The video essay assignment offers me, as the course instructor, the opportunity to intersect theory with practice. 

Moreover, it requires you, as student groups, the opportunity to apply the concepts acquired in a special topics course in 

a unique, yet practical and hands-on way.  Video essays follow an underlying story line (structure) and present 

information visually, accompanied by natural sound recorded on videotape, sound bites, and/or music. More information 

regarding topics and concepts will be discussed later in the semester. Please note that these video essays will 

engage with gender and sexuality directly. (Video Essay - 20 points). In addition to the actual video project, you will, 

individually, write a 1-2 page final reflection that engages your learning and perspectives around the course and the text 

composed (Individual Reflection - 5 points). 

MIDTERM EXAMINATION (15 POINTS)
In Week 8, following the first half of the course, there will be an in-class midterm examination.The midterm is a closed 

book and closed note exam. The midterm will be completed in the first half (90 minutes) of the Week 8 course with the 

second half of the course being devoted to the final video essay assignment. The examination may consist of: 

identification questions (given a piece of text, you as a reader would identify WHO said it, WHAT text it is from, and its 

IMPACT on course themes and theories), multiple choice questions, and/or essay questions. Given that the course 

requires knowledge of key theories, concepts, and debates of gender and sexuality in children’s and young adult 

literature, the midterm exam acts, in some ways, as a check for understanding prior to engaging with more sophisticated 

and difficult course themes and topics.

PARTICIPATION (10 POINTS)
It is essential that you not only attend each class session (and be on time), but that you are also prepared to be an active 

class participant.  An active participant engages in proactive, responsive listening and speaking practices.Your 

contributions to class discussions and activities are essential to your learning as well as to the health and learning of our 

classroom community. Your participation and preparation will contribute 10 points to your final grade. Lack of 

preparedness and/or inattentiveness in class may result in a reduction in your participation grade. 

Who are the 

contemporary voices 

in gender and sexuality 

studies? In Queer 

Children’s and YA 

Literary Theory?
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COURSE GRADING AND REQUIREMENTS:

YOUR GRADE FOR THE COURSE IS COMPRISED OF THE FOLLOWING REQUIREMENTS:

ASSIGNMENT(S)* TYPE OF PROJECT % OF FINAL GRADE

QTT PAPER 1 PAPER 20

QTT PAPER 2 PAPER 20

ONLINE DISCUSSION FORUM FACEBOOK FORUM POST ( x10 ) 10

PARTICIPATION INDIVIDUAL PARTICIPATION & DISCUSSION 10

IN-CLASS MIDTERM EXAM 15

FINAL PROJECT VIDEO ESSAY (GROUP) 25

POINT SCALE TYPE OF PROJECT

4.0 (94-100) This represents outstanding and exemplary work. The student uses and integrates readings and classroom discussions 
(where appropriate) to inform his/her writing. The student meets all the requirements of the assignment, is deeply 
thoughtful, and provides many details and examples to support writing. The writing contains no errors in grammar, 
punctuation, and spelling.

3.5 (88 - 93.9) This represents high quality work. The student uses many readings and classroom discussion (where appropriate) to 
inform the writing. Meets all the requirements of the assignment, is thoughtful and provides some details and examples 
to support writing. The writing contains very few errors in grammar, punctuation, and spelling.

3.0 (82 - 87.9) This represents high quality work. The student uses many readings and classroom discussions to inform the writing. Meets 
all the requirements of the assignment, is thoughtful and provides some details and examples to support writing. The 
writing contains very few errors in grammar, punctuation, and spelling.

2.5 (76 - 81.9) This represents work below expected level of quality for the TE program. The student does not include appropriate 
references to relevant readings or discussions to inform writing. The student does not meet all requirements of 
assignment. The student’s writing represents a limited attempt to engage with the purposes of the assignment, few details 
and examples to support writing. The writing includes many errors in grammar, spelling, and punctuation.

2.0 (70 - 75.9) This represents work significantly below expected level of quality. The student’s writing includes many errors in 
grammar, spelling and punctuation. The work shows little evidence of having read course readings or engaging in 
class discussion. The writing meets few of the assignment’s requirements. The student demonstrated a shallow attempt 
to engage with the purposes of the assignment, no details or examples to support the writing.

GENERAL GRADING RUBRIC:
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COURSE POLICIES AND PROCEDURES:
CLASS ATTENDANCE
Attendance is expected at all class sessions.  You will be responsible for all material covered in class. If you are unable to 

attend a class session, you should email me in advance with your “Questioning the Text” paper attached to the email.

I recognize that situations may arise during the semester. These may prevent you from attending class (e.g. illness, family 

or personal issues).  Therefore, you are allowed one absence for whatever reason. This will not affect your grade.  

However, if you miss more than one class, your participation grade will be reduced by five points for the additional 

absence. Three or more absences will result in a failing grade (0.0) for the course. Tardiness and early departure from 

class will be noted and documented and will reduce your participation grade. 

ELECTRONIC MAIL, D2L, AND TECHNOLOGY

Read your MSU email and check the D2L site between class sessions. You should bring your laptop to class if you 

wish to take notes or need it for other online activities connected to the topic of the day.  Consistent with expectations 

for participation (and for proactive engagement), we will all respect and be present with each other (and our work/ideas) 

in this course; thus, sending and checking email, social networking, searching the Web, or reading and completing tasks 

other than those at hand in the course are not permitted and such activities will affect your participation grade. Please 

understand that at no time should any social networking via the internet take place during class time (IMing, FB, tweets, 

texting, etc.) unless otherwise specified by the course instructor. Additionally, cell phones and other electronic media 

should be turned off and put away during class. *Note: The recording of class sessions via audio or video without 

the public consent from all course participants, including the instructor, is strictly forbidden. 

INCOMPLETES (UNIVERSITY POLICY)
When special or unusual circumstances occur, the instructor may postpone assignment of the student’s final grade in a 

course by use of an I-incomplete.  The I-incomplete may be given only when:  The student (a) has completed at least 12 

weeks of the semester (6 weeks in the summer session), but is unable to complete the class work and/or take the final 

examination because of illness or other compelling reason; and (b) has done satisfactory work in the course; and (c) in 

the instructor’s judgment can complete the required work without repeating the course.

WRITTEN WORK
The written work that you hand in should be quality work, both in its content and form.  The content of your written work 

should reflect your careful and thoughtful consideration of the ideas we are exploring in the various readings and 

activities that we use – and you should refer to these where this serves to support your ideas. This does not mean you 

need to write pages and pages for these assignments. It does mean you should carefully craft what you write. Be clear, 

succinct, and support what you say. Your work should be typed, double-spaced, and presented in an edited format (you 

have checked it for spelling and grammar). If you are apprehensive about your writing ability, I would strong suggest 

scheduling a 1:1 meeting with the MSU Writing Center. You can schedule an appointment at: writing.msu.edu 

ACADEMIC HONESTY/PLAGARISM
Article 2.3.3 of the Academic Freedom Report states "the student shares with the faculty the responsibility for 

maintaining the integrity of scholarship, grades, and professional standards." In addition, the College of Education 

adheres to the policies on academic honesty as specified in General Student Regulations 1.0, Protection of Scholarship 

and Grades, and in the all-University Policy on Integrity of Scholarship and Grades, which are included in Spartan Life: 

Student Handbook and Resource Guide (http://www.vps.msu.edu/SpLife/default.pdf).  The specific policy can be viewed 

at http://www.vps.msu.edu/SpLife/rule32.htm.  Students who commit an act of academic dishonesty may receive a 0.0 

on the assignment or in the course. 

SPECIAL ACCOMMODATIONS 
Students with disabilities should contact the professor to discuss any accommodations needed to fulfill the course 

requirements and achieve learning objectives.  In order to receive reasonable accommodations from the professor, 

students must have certified eligibility through the Resource Center for Persons with Disabilities (RCPD) located at 120 

Bessey Hall (tel: 353-9642; TTY: 355-1293; Email: rcpd@msu.edu; web: http://www.rcpd.msu.edu).

http://www.vps.msu.edu/SpLife/default.pdf
http://www.vps.msu.edu/SpLife/default.pdf
http://www.vps.msu.edu/SpLife/rule32.htm
http://www.vps.msu.edu/SpLife/rule32.htm
mailto:rcpd@msu.edu
mailto:rcpd@msu.edu
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WEEK /  

DAY COURSE THEMES AND READINGS
ASSIGNMENTS 

DUE

WEEK 1 

(JAN 7)

WEEK 2 

(JAN 14)

WEEK 3 

(JAN 21)

WEEK 4 

(JAN 28)

WEEK 5  

(FEB 4)

WEEK 6  

(FEB 11)

WEEK 7  

(FEB 18)

WEEK 8  

(FEB 25)

Readings: 

• E-Link: Dialogic Listening and Classroom Conversations

• Block, F. L. (2009). Weetzie Bat. HarperCollins.

Readings:

• Bishops, R.S. (1998). Selecting literature for a multicultural curriculum Using multiethnic literature in 

K-8 classrooms. Norwood, MA: Christopher Gordon Publishers

• Shannon, P. (1994). I am the canon. Journal of Children’s Literature

• Bishop, R.S. (1994) A reply to shannon the canon. Journal of Children’s Literature

• Cai, M. (1998). Multiple definitions of multicultural literature: is the debate really just “ivory tower” 

bickering? The New Advocate 11(4) Fall 1998

• Gubar, M. (2011). On Not Defining Children’s Literature. PMLA, 126(1), 209–216.

Facebook 

Discussion 

Forum - Post #1 

Due

Readings:

• Alcott, L. M. (1983). Little Women. New York, NY: Bantam Classic. (Part 1)

• Butler, J. (1988). Performative Acts and Gender Constitution: An Essay in Phenomenology and 

Feminist Theory. Theatre Journal, 40(4), 519–531.

In-Class Screening:

1.1 “Pilot” [HBO - Girls]

Readings:

• Alcott, L. M. (1983). Little Women. New York, NY: Bantam Classic. (Part 2)

• Quimby, K. (2003). The Story of Jo: Literary Tomboys, Little Women, and the Sexual-Textual Politics 

of Narrative Desire. GLQ a Journal of Lesbian and Gay Studies, 10(1), 1–22.

• http://thehairpin.com/2012/04/where-my-girls-at (Blog Post)

In-Class Screening:

1.2 “Vagina Panic” [HBO - Girls]

1.3 “All Adventurous Women Do” [HBO - Girls]

Readings:

• Hinton, S. E. (1995). The Outsiders. New York, NY: Penguin Group.

• Tribunella, E. (2010). Knowing, Unknowing, and the Achievement of Young Adulthood. In Melancholia 

and Maturation The use of Trauma in American Childrens Literature (pp. 51–76). Knoxville.

Readings:

• Chbosky, S. (1999). The Perks of Being a Wallflower. New York, NY: Gallery Books.

• Kidd, K. (2011). Queer Theory’s Child and Children’s Literature Studies. PMLA, 126(1), 182–188.

• http://blogs.wsj.com/speakeasy/2011/06/09/why-the-best-kids-books-are-written-in-blood/ (Blog 

Post)

• http://www.nytimes.com/roomfordebate/2012/03/28/the-power-of-young-adult-fiction/when-

authors-take-risks-thats-not-kid-stuff (Blog Post)

QTT PAPER 1 

DUE

Readings (Students will be ASSIGNED two of the picture books):

• Sendak, M. (1988). Where the Wild Things Are. HarperCollins.

• Yolen, J. (2007). Owl Moon. Philomel.

• McCully, E. A. (2009). Mirette on the High Wire. Paw Prints.

• Stead, P. C. (2010). A Sick Day for Amos McGee. Macmillan.

• Crisp, T., & Hiller, B. (2011). “Is This a Boy or a Girl?”: Rethinking Sex-Role Representation in 

Caldecott Medal-Winning Picturebooks, 1938–2011. Children's Literature in Education, 42(3), 

196–212. 

Readings:

• None (Review Block’s (2009) Weetzie Bat)

MIDTERM / 

VIDEO ESSAY 

BRAINSTORM

COURSE SCHEDULE:

http://thehairpin.com/2012/04/where-my-girls-at
http://thehairpin.com/2012/04/where-my-girls-at
http://blogs.wsj.com/speakeasy/2011/06/09/why-the-best-kids-books-are-written-in-blood/
http://blogs.wsj.com/speakeasy/2011/06/09/why-the-best-kids-books-are-written-in-blood/
http://www.nytimes.com/roomfordebate/2012/03/28/the-power-of-young-adult-fiction/when-authors-take-risks-thats-not-kid-stuff
http://www.nytimes.com/roomfordebate/2012/03/28/the-power-of-young-adult-fiction/when-authors-take-risks-thats-not-kid-stuff
http://www.nytimes.com/roomfordebate/2012/03/28/the-power-of-young-adult-fiction/when-authors-take-risks-thats-not-kid-stuff
http://www.nytimes.com/roomfordebate/2012/03/28/the-power-of-young-adult-fiction/when-authors-take-risks-thats-not-kid-stuff
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WEEK / 

DAY COURSE THEMES AND READINGS
ASSIGNMENTS 

DUE

SPRING 

BREAK

WEEK 9 

(MAR 11)

WEEK 10 

(MAR 18)

WEEK 11 

(MAR 25)

WEEK 12 

(APR 1)

WEEK 13  

(APR 8)

WEEK 14 

(APR 15)

WEEK 15 

(APR 22)

FINAL 

CLASS

MSU SPRING BREAK (MAR 3 - 7)MSU SPRING BREAK (MAR 3 - 7)

Readings (Choose ONE of the YA Novels):

• Blume, J. (1975). Forever . . . New York, NY: Simon and Schuster.

• Donovan, J. (1969). I'll Get There, It Better Be Worth the Trip. New York, NY: Harper & Row.

• Meyer, E. J. (2007). “But I'm Not Gay”: What Straight Teachers Need to Know about Queer Theory. 

In Queering Straight Teachers Discourse and Identity in Education (pp. 1–18). New York, NY.

Readings:

• Konigsberg, B. (2013). Openly Straight. New York, NY: Scholastic Inc.

• (Selected excerpts) Revolutionary voices: a multicultural queer youth anthology. (2000). 

Los Angeles: Alyson Books. 

• Loutzenheiser, L. (1996). How Schools Play “Smear the Queer.” Feminist Teacher, 10(2), 59 –64.

• Hermann-Wilmarth, J. M. (2010). More than Book Talks: Preservice Teacher Dialogue after Reading  

Gay and Lesbian Children’s Literature. Language Arts, 87(3), 188–198.

Readings:

• Wittlinger, E. (2011). Parrotfish. New York, NY: Simon & Schuster.

• Norton, J. (2011). Transchildren and the discipline of children's literature. In M. Abate & K. Kidd 

(Ed.), Over the rainbow: queer children's and young adult literature. Ann Arbor: The University of 

Michigan Press.

Readings:

• Clark, K. E. (2013). Freakboy. New York, NY: Macmillan.

• Stryker, S. (2006). (De)subjugated knowledges: an introduction to transgender studies. In S. W. 

Stryker, S. (Ed.), The transgender studies reader (pp. 1-17). New York, NY: Routledge.

• http://www.hbook.com/2013/03/choosing-books/horn-book-magazine/too-gay-or-not-gay-

enough/#_ (Horn Book Post)

Readings:

None - In-Class Video Essay Workshop and Peer-Review

QTT PAPER 2 

DUE / VIDEO 

ESSAY 

WORKSHOP 

AND PEER 

REVIEW

Readings:

• Zinmark, R. Z. (1997). Rolling The R's. Los Angeles, CA: Kaya Press.

• Johnson, E. P. (2001). “Quare” Studies, or (Almost) Everything I Know About Queer Studies I 

Learned from My Grandmother. Text and Performance Quarterly, 21(1), 1–25.

Readings:

• Tribunella, E. (2008). From Kiddie Lit to Kiddie Porn: The Sexualization of Children's Literature. 

Children's Literature Association Quarterly, 33(2), 135–155.

FINAL CLASS (FRIDAY, 7:45-9:45 AM)

COURSE SCHEDULE:
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A caveat about the work and 

writing for this course...

This is a writing intensive course. As 

such, as you begin to work through your 

ideas for course papers and final projects it 

is important that you recognize the tenets 

and criteria that I look for when grading 

and assessing student work. In general, I 

consider the following: rigor (are you 

pushing past surface level and summary 

oriented observations about the text? are 

you engaging with literary meaning rather 

than summarizing?); engagement (does 

your work build on and/or extend class 

discussion and insight?); rhetorical 

argumentation (do you have a “main” 

claim? do you use evidence and provide 

warrants for your claim?); originality (are 

your thoughts unique to your read? are you 

engaging in the text and developing an 

argument grounded in helping you 

understand your own experience of 

reading?); organization/structure (is the 

paper organized? can I, as a reader, 

engage with the writing in a manageable 

way?); clarity (is your writing tight? are 

elements of style and prose clean?  is your 

paper free from typos? [i.e. have you spell-

checked and/or grammar-checked your 

paper?])

But how do I do this with and 

through video as a mode of 

composing?

A video essay is a piece of work that 

explores a topic using various sources of 

information. The mode of video and the 

genre of essay allows you, as writers, to 

experiment with form and content. This 

genre combines various art forms 

(pictures, music, video, words, voice, etc.) 

to create a (somewhat) coherent claim 

and/or position. Most of you are part of the 

YouTube generation, where making a point 

often involves taking advantage of Web 

2.0/3.0/4.0 technologies that exist today 

(e.g., YouTube, Flickr, Utterli, wikis, 

VoiceThread, and Animoto). Creating and 

composing with video allows you, as a 

group, the opportunity to try something 

new, to be a creative, and express your 

position(s) in a new way. 

WRITING HELP


