
 
EDUC 2105: Teaching Social Science and the Arts 

Spring 2019 
 

Section Information 
Date & Time: Mondays, 4:30pm - 6:50pm 
Room: Campion 016 
Instructor: Dr. Jon Wargo (wargoj@bc.edu) 
Teaching Assistant / Co-Instructor: Melita Morales (moralemu@bc.edu) 
Office Hours: By Appointment 

 
Lynch School of Education Themes 

Programs in Teacher Education at Boston College have five unifying themes.  Although no 
single course in teacher education addresses all the themes in depth, each Teacher Candidate 
will have explored and reflected on all the themes prior to and during the full practicum.  The 
Department of Elementary & Secondary Education (ESE) Professional Standards for Teachers 
as well as the Boston College themes are aligned to all practicum requirements and to the BC-
Candidate Assessment of Performance (BC-CAP). 
 

The 5 unifying themes are: 
● Promoting social justice: At B.C. we see teaching as an activity with political 

dimensions, and we see all educators as responsible for challenging inequities in the 
social order and working with others to establish a more just society. 

● Constructing knowledge: At B.C. we regard all teachers and students as active agents 
in their own learning, who draw on prior knowledge and experience to construct new 
knowledge in interaction with texts, materials, and other learners. 

● Inquiring into practice: At B.C. the curriculum is intended to bridge the gap between 
research and practice by fostering critical reflection and by treating classrooms and 
schools as sites for teacher research and other forms of practitioner inquiry. 

● Meeting the needs of diverse learners: At B.C. we believe that one of the central 
challenges of teaching is meeting the needs of all learners; especially as the school 
population becomes more diverse in race, culture, ethnicity, language background, 
and ability/disability. 

● Collaborating with others: At B.C. prospective teachers are encouraged to 
collaborate with each of the stakeholders in the educational process (other teachers, 
administrators, human services professionals, parents, community members) and with 
fellow students and professors 



The Massachusetts Department of Elementary & Secondary Education (ESE) 
Professional Standards for Teachers (PST) 

Effective January 2014, ESE identified the following Four Professional Standards for Teachers. 
All course work and field experiences are aligned to the PSTs in ways that are developmentally 
appropriate in terms of introduction to, practice with, and demonstration of each Standard 
and performance indicator.  Standards 5 and 6 have been added, with ESE approval, to reflect 
B.C. themes and mission and are essential components of the BC-CAP during the full 
practicum experience. 

      1. Curriculum, Planning & Assessment: Promotes the learning and growth of all 
students by providing high quality and coherent instruction, designing and 
administering authentic and meaningful student assessments, analyzing student 
performance and growth data, using this data to improve instruction, providing 
students with constructive feedback on an on-going basis, and continuously 
refining learning objectives. 

      2. Teaching All Students: Promotes the learning and growth of all students through 
instructional practices that establish high expectation, create a safe and effective 
classroom environment, and demonstrate cultural proficiency. 

      3. Family and Community Engagement: Promotes the learning and growth of all 
students through effective partnerships with families, caregivers, community 
members, and organizations. 

   4. Professional Culture 
   5. Demonstrates an Inquiry Stance in a Daily Practice 
   6.  Promotes & Practices Principles of Social Justice Teaching 
  
Full descriptions of the PSTs and effectiveness indicators are available at: 
http://www.doe.mass.edu/lawsregs/603cmr7.html?section=08 

 
Introduction and Overview of Course 

 
Understanding the history of this country and preparing to engage students in social 

studies discourse requires more than technical proficiency in the presentation of a single 
lesson or textbook chapter. It requires, first, a sophisticated understanding of the content 
material you are teaching. This understanding will enable you to critically evaluate the 
teaching materials available to you, to teach students to think critically about multiple 
perspectives, and finally to develop understanding of the social and ethical implications of 
your subject matter. This process is equally applicable to teachers of kindergarteners and 
eighth graders. Even teachers who have substantial college level preparation in the social 
studies content areas begin curriculum design by researching content areas and researching 
strategies. Second, good teaching requires the creative synthesis of resources and strategies 
to create engaging curriculum units that extend your teaching objectives over weeks.  

 



We would be at a loss to understand the relationship of people to each other in time 
and space without considering communicative forms of expression beyond historical texts. 
Through the arts, a seemingly objective experience of the world is brought under the critical 
gaze of the subjective to disrupt tacit assumptions. Learning in and through the arts 
challenges teachers and students to engage with the creative process, to research, respond 
to, and make meaningful aspects of the curriculum content. Bringing the arts into education 
opens up space for deep observation and engagement and allows both students and teachers 
to critically decipher the meaning and messages of visual culture that cross over and connect 
disciplinary boundaries, involving the personal and public in dialogue. Quality art education 
utilizes all the components of lesson planning to make space for inquiry pathways.  

 
Course Goals 

There are six broad objectives for this course: 
1. Philosophy: Students will develop a personal philosophy about teaching social studies and 
the arts based on personal reflection of their own identities and positionalities, and in 
consideration of the diverse identities and positionalities of their current and/or future 
students. The personal philosophy will include students’ views on pedagogy, curriculum, and 
education more broadly. 
2. Instructional Planning: Students will use the inquiry design model to create unit plans 
aimed at helping children grapple with essential questions, develop enduring understandings, 
and learn necessary knowledge and skills through active engagement in varied arts-based 
learning activities. 
3. Social Studies and Art Content Knowledge: Students will select and integrate knowledge 
from various social studies disciplines (geography, history, economics, political science, etc.) 
and the arts (visual and performing) into lesson and unit plans appropriate for elementary 
learners.  
4. Critical Thinking for Social Justice: Students will engage in social studies and art content as 
teaching for social justice, including helping elementary learners evaluate and question 
sources, identify and critically analyze the systemic root causes of social problems, recognize 
and challenge power imbalances and discrimination in the social order, develop agency and 
activism to stand against injustice, and work with others (and other ways of knowing) to 
develop a more just society. 
5. Curricular Integration of the Social Studies: Students will consider how to integrate social 
studies instruction across the disciplines and will develop a variety of strategies appropriate 
for social science education that heighten children’s critical thinking skills. 
6. Teaching Diverse Learners: Students will develop a variety of instructional approaches 
(e.g., discussions, debates, interactive lectures, text analysis, cooperative learning, simulations, 
games, writing, technology integration, making art, etc.) appropriate for different grade levels 
and for varied school populations. 
 
 

 



Accommodations: Students with a Disability or Suspected Disability  
Boston College is committed to full inclusion of all students. Students who, by nature of a 
documented disability, require academic accommodations should contact the professor 
during office hours. If you are a student with a documented disability seeking reasonable 
accommodations in this course, please contact Kathy Duggan (617) 552-8093, at the Connors 
Family Learning Center regarding learning disabilities, or Paulette Durrett, (617) 552-3943, in 
the Disability Services Office regarding all other types of disabilities. Advance notice and 
appropriate documentation are required for accommodations. 

 
Evaluation and Grading 

Each assignment will be graded separately and the graded assignments will be combined to 
reach a final grade for the semester. Assignments will be lowered by 2 points for each class 
that they are late. That means that if your assignment would have earned 20 out of 20 and it is 
one class late, it will earn a score of 18. 

The grading scale is as follows (in points): 
94-100    A 
90-93.9   A- 

 88-89.9    B+ 
84-87.9  B 

80-83.9   B- 
78-79.9    C+ 

       74-77.9    C 

 
BC Academic Honesty and Integrity 

The pursuit of knowledge can proceed only when scholars take responsibility and receive 
credit for their work. Recognition of individual contributions to knowledge and of the 
intellectual property of others builds trust within the University and encourages the sharing of 
ideas that is essential to scholarship. Similarly, the educational process requires that individuals 
present their own ideas and insights for evaluation, critique, and eventual reformation. 
Presentation of others’ work as one’s own is not only intellectual dishonesty, but also 
undermines the education process. See 
http://www.bc.edu/offices/stserv/academic/integrity.html for additional details about 
Academic Integrity. 

 
Field Experiences 

Classroom Discussions: 
Your pre-prac experiences are an important part of your learning and you will be discussing 
them in this course. Just as teachers are expected to respect the privacy and dignity of the 
children and families with whom they work, we expect you to use discretion. In casual 
conversations or social situations, and on social networking sites such as Facebook, do not 
relay stories from classrooms or schools that may be embarrassing to teachers or students or 
that include sensitive information about a child or family. When discussing classroom situations 



in class, do so carefully. Use a fictitious name (pseudonym) for the student involved. Mask the 
name of a student on any written or visual work shared in class or used in an assignment. 
When discussing instructional practices you observed in the field, be mindful of maintaining a 
tone of professional courtesy.  
 
Interviews: 
Use pseudonyms and screen or mask identifying information when reporting interviews with 
children or youth or adults. If an assignment requires you to interview an adult other than your 
mentor teacher, you should clearly state or give the interviewee, in writing, the purpose of the 
interview and the uses you will make of the material. 
 
Photographs, Videotape, and Digital Recordings: 
Always ask permission of the classroom teacher to make photographs, video-recordings, or 
audio-recordings of students. Occasionally there are circumstances that require a student’s 
whereabouts to be kept private and photographs may not be allowed. Some schools and 
districts require written permission from parents/guardians for taking any photographs, 
videotapes, or audiotapes. Be sure to check with the classroom teacher on what is needed. 
You should destroy audio and video-recordings after you have used them. 
 
If you have concerns, problems, or questions about any aspect of your course work or 
fieldwork, you should first address them with the instructor or team person who is most 
directly involved. This applies to situations at the university as well as in the field. If the 
situation is not resolved at that level, you should request assistance from the practicum 
director. 

 
 

Assignments 
Participation + Quick Fire (Individual) = 15 points 

Your attendance and active participation in class are vital to the course and to your 
learning. Your colleagues depend on you to do your part to read for meaning, analyze cases, 
generate ideas, make presentations, participate in peer teaching activities, give feedback on 
lesson plan drafts, engage in arts-based quick fires, share classroom observations and 
experiences, and so on. You cannot do your share if you are not present and active.  Please 
make sure you notify your professor in advance if you are unable to attend class. You are 
responsible for the content of any class you miss. Even with notification, please note that your 
participation grade will be affected by absence and/or tardiness. The grade for this category, 
holistically, will be based on a combined self-assessment and professor-assessment. You will 
conduct the self-assessment at the end of the semester. 

 
 
 
 



Seeing Student Thinking (Individual) = 10 points 
This introductory assignment asks you to think critically about how students make 

sense of the social studies material you anticipate teaching in your practicum placement. In 
order to gain valuable knowledge about students’ understandings, misconceptions, curiosities, 
excitements, and even concerns about the topic of your inquiry, you will conduct a “think-
aloud” exercise with one or two focal students (in your practicum placement) on the topic of 
your lesson. The knowledge you gather will be of considerable use as you design the inquiry. 
 
 
Inquiry / Arts-Integrated Unit (Group) + Daily Lesson Plans = 30 points 

Given that EDUC 2105 focuses on arts integration and instructional design in the social 
studies this assignment provides you the opportunity to draft and teach a miniature inquiry. 
This three-pronged inquiry (framing, filling, and finishing) will be composed of a group “design 
overview” as well as a series of lessons (3-5) that you will teach to the students in your field 
placement. This is an individual assignment (that is, you will design and teach your own 
lessons, although members of your horizontal team may assist you in planning the larger 
inquiry). You will have the opportunity to work collaboratively in grade level “horizontal 
teams.” Working in these groups you will gain experience in collaborative planning: trading 
ideas and resources, asking questions, practicing teaching parts of the lesson, strategizing 
media and modes of arts integration, and developing assessments to help illustrate what 
students know. 
 
 
Fabricating Response (Group) = 15 points 

This assignment demonstrates the connection between technology, literacy, visual arts, 
and the social studies. Using 3D printing technologies this assignment engages you in a 
collaborative semi-guided inquiry that requires the design of an “artifact” that signals your 
group’s collective response to one of the central texts we read. Centering our literary inquiry 
on the topic of immigration, we will read Jiménez’s (1997) The Circuit. Using 3D modeling and 
printing technology, you and your group will then discuss how design could enhance, affect, 
and/or reject your response to text. Spanning over three-course meetings, the project will 
follow a three phase (explore, engage, evaluate) model. During the explore session, you will 
become familiar with 3D printing technologies, materiality, concepts of design, and software 
such as Tinkercad. In this phase, materiality and integrating children’s and young adult 
literature in the social studies will be the primary topic of content conversation. During the 
engage phase, prospective teachers will work in grade-level horizontal teams to both discuss 
the focal text and prototype your design. In this session, response as design will be a focal 
topic for discussion. In the third and final phase, you will stage and evaluate groups’ 3D 
artifacts. The affordances, constraints, and tensions of fabricating response will then be 
discussed. 
 
 



Journey Box (Individual) = 10 Points 
Journey Boxes are common Elementary social studies artifacts that contain a themed set of 
photographs, literature, informational texts, and maps that tell a first-hand story of time, place, 
and culture. You will select, gather and contextualize data for students to react to and discuss, 
and then organize your collected artifacts to create multiple entry points and a framework for 
students to begin to critically engage and ask questions about the materials. You will facilitate 
student engagement in high-level thinking skills by creating interactive activities that require 
students to act, express and respond in ways that recognize their capacity to formulate 
understandings of layered and complex histories. 
 
Storying Space, Classroom as Conversation (Individual) = 20 Points 

Much of the discourse around education situates the students, the teacher and the 
school as objects onto we study, onto which we impose our own subjective meaning.  In this 
assignment you are asked to focus on the classroom as a vibrant entity, a third-teacher, to 
close the gap between your imposed sense of the space as you let the space talk back to you. 
By opening our senses to the dynamic materiality of all things, even the non-living things that 
tend to be backgrounded, there is potential to contemplate and experience a space in new 
ways. This consciousness raising is an opportunity to construct what functions as counter 
narrative, confronting issues of race, gender, ableism and sexuality embodied in the 
classroom.  

For this project, let the materiality of the classroom talk to you.  Document this 
conversation in a way that will allow for collection of the “conversation,” such as through 
sound or images, as well as allow for reflection and continued interaction beyond the 
classroom (editing a track, finding patterns in imagery, written reflection, etc.).  You will be 
asked to submit a proposal for your project as well as the final documentation work. 

 
Primary Course Texts + Readings 

Primary Course Texts 
● Jiménez, F. (1997). The Circuit: The stories from the life of a migrant child.  

Albuquerque, NM: The University of New Mexico Press 
● Swan, K., Lee, J., & Grant, S. G. (2018). Inquiry Design Model: Building Inquiries in 

Social Studies. National Council for the Social Studies. 
 
Other Readings 
You will have a variety of other readings, viewings, and listenings due for the course. They are 
listed on the session-by-session schedule for the course or will be assigned on a case-by-case 
basis. All of these reading are available either online, through BC libraries, or as PDF files 
posted on Canvas. Another form of reading in this course are email messages and postings on 
the Canvas website. You are required to read your BC email and to check for Canvas notices 
between each class and field session.  
 
 



Calendar & Course Schedule
 

 Podcast 
 Research or News Article 
 Video 
 Blogpost 
 Book 

 
 

Date Guiding Questions Readings & Resources What’s Due? 

Week 1. Orientations & Introductions 

Jan  

14 
● Who are we and 

what are the 
landmarks of our 
past?  

● What do they say 
about what we 
value personally 
and collectively?  

 Vision of Education - Social Studies 
Education (link) 

 How Social Studies Can Help Young 
Students Make Sense of the World (link) 

 The Lost and Found Space of Art 
Education by Lisa Lajevic (link) 

 The Culture of Community and a Failure 
of Creativity by Graeme Sullivan (link) 

 Sir Ken Robinson: Creativity in Education 
(link) 
 

 

Jan 

21 
 
 
 

NO CLASS / OBSERVATION OF MLK DAY 
 

 
 



Week 2.  Designing a Discipline: On Standards and Style 

Jan 

23 
● What are the broad 

themes in social 
studies education? 

● Who chooses them 
and what are the 
underlying 
assumptions? 

● How can we come 
to know history and 
social science 
content through the 
arts? 

 C3 Framework (link) 

 Massachusetts History and Social 
Science Framework (link) 

 National Core Arts Standards (link) 

Massachusetts Art Curriculum 
Framework 

 Brophy, J, Alleman, J. & Halvorsen, A. 
(2014). Chapter 1. In J. Brophy, J. Alleman, & 
A. Halvorsen (Eds.), Powerful Social Studies... 
(pp. 1- 19). 

 Defining Arts Integration by Silverstein & 
Layne  

 Intro to Studio Thinking 2: The Real 
Benefits of Art Education by Hetland, 
Winner, Sheridan & Veenema 
 

 

Week 3. Integrative Inquiry by Design 

Jan 

28 
● How do thoughtful 

questions frame 
inquiry? 

● What is ‘authentic’ 
arts integration? 

 Wiggins, G & McTighe, J. (2005). 
Backward design. In G. Wiggins & J. 
McTighe (Eds.), Understanding by design 
(pp. 13- 34). New York, NY: Pearson 

 Swan, K., Lee, J., & Grant, S.G., (2018). 
Introduction & Chapter 1. In K. Swan, J. 
Lee, & S.G., Grant (Eds.), Inquiry Design 
Model: Building Inquiries in Social Studies 
(pp. 5-28). Silver Spring, MD: National 
Council for the Social Studies 

 Bressler (1995). The Subservient, Co-
equal, Affective and Social Integration 
Styles and their Implications for the 
Arts_Liora Bresler 

 Transdisciplinarity and Art Education by 
Julia Marshall  

 Vision of Education – Inquiry in 
Elementary Education 

 



Week 4. Teaching Social Issues through Children’s Literature - Part I 

Feb 

04 
● How do we use 

children’s literature 
to frame complex 
social issues? 

 Book: The Circuit by Francisco Jimenez 

 Art Education for Democratic Life by 
Olivia Gude 

 

Week 5. Teaching Social Issues through Children’s Literature - Part II 

Feb 

11 
● How can we make 

social studies 
classrooms 
conducive to 
discussion? 

 Cornell Gonzales, G. (2016). Who can 
stay here? Documentation and 
citizenship in children's literature. In E. 
Marshall & O. Sensoy (Eds), Rethinking 
Popular Culture and Media 
(pp. 73-80). Milwaukee, WI: Rethinking 
Schools. 

 Artist Profile: Moreshin Allahyari (link) 

 The Uncomfortable Project (link) 

 Interpreting Visual Culture by Terry 
Barrett 

 “The Last Lockdown” Manual Oliver 
responds to school shooting (link) 

 “Stories of Almost Everyone” @ Hammer 
Museum (link) 

 Will Farrell and Joel McHale @ Hammer 
Museum (link) 

Seeing Student 
Thinking 
Interview 

Protocol Due 
 

Week 6. Journey Boxes 
Feb 

18 

● How do we use primary 
sources and the arts to 
guide / help shape 
inquiry? 

Alarcon, J., Holmes, K. and Bybee, 
E._Historical Thinking Inside the Box: 
Preservice Elementary Teachers Use 
Journey Boxes to Craft Counter 
Narratives (link) 

 Labbo, L., Field, S._Journey Boxes: 
Telling the Story of Place, Time, and 
Culture with Photographs, Literature, 
and Artifacts (link) 

 Picture book from Reading Group 

Fabricating 
Response  

In-class Crit 
 
 
 
 



Week 7. Purposeful Historical Thinking; Or, Is It Even Possible to Teach Students to 
‘Think’ and ‘Write’ like a Historian 

Feb 

25 
● How do we utilize 

multiple sources and 
media to build 
experiences of history? 

 How History Classes Helped Create a 
'Post-Truth' America (link)  

 Why Historical Thinking Matters (link)  

 Seixas, P., & Peck, C. (2004). Teaching 
historical thinking. In A. Sears & I. Wright 
(Eds.), Challenges and Prospects for 
Canadian Social Studies (pp. 109-117). 
Vancouver: Pacific Educational Press 

 Swan, K., Lee, J., & Grant, S.G., (2018). 
Crafting a Compelling Question. In K. Swan, J. 
Lee, & S.G., Grant (Eds.), Inquiry Design Model: 
Building Inquiries in Social Studies. Silver Spring, 
MD: National Council for the Social Studies 

 Kara Walker: A Subtlety (link) and Art 21- 
Season 2 (link) 

Storying Space 
Pitch Due 

 

Mar 

04 SPRING BREAK 

Week 8. Other People’s Histories: Complicating the Narrative in Elementary Social 
Studies 

Mar  

11 
  Barton, K. (2001). A picture's worth: 

Analyzing historical photographs in the 
elementary grades. Social Education, 65(5), 
278-283. 

 Swan, K., Lee, J., & Grant, S.G., (2018). 
Filling the Inquiry. In K. Swan, J. Lee, & S.G., 
Grant (Eds.), Inquiry Design Model: Building 
Inquiries in Social Studies. Silver Spring, MD: 
National Council for the Social Studies 

 Salinas, C., Fránquiz, M. & Guberman, S. 
(2006). Introducing historical thinking to 
second language learners: Exploring what 
students know and what they want to know. 
The Social Studies, 203-207. 

 Art 21 on Carrie Mae Weems:(link) 

 PBS on Carrie Mae Weems (link) 

Fabricating 
Response Due 

 
 



Week 9. Possibilities and Precarities of Public Space and Pedagogies (Field Trip) 

Mar  

18 
 

● What is the potential 
inherent in public 
space?  How can field 
trips (to museums, 
parks, etc.) be mobilized 
as learning contexts for 
the social studies 
(beyond the school 
classroom)?  

 

 Levinson, C. Re-Presenting Slavery: 
Underserved Questions in Museum 
Collections (link) 

 Decolonize This Place Demands 
Repatriation of “Imperial Plunder” at the 
Brooklyn Museum (link) 

 Statue of ‘father of gynecology,’ who 
experimented on enslaved women, 
removed from Central Park (link) and 
response by City of New York (link) 
 

Meet at 
Historic 

Newton Site 
 

Seeing Student 
Thinking Due 

 

Week 10. Traversing the ‘Throwntogetherness’ of Space and Place in (Human) 
Geography 

Mar  

25 
● How do we reveal the 

complex physical and 
psychological 
geographies critical to 
social studies 
education? 

 Fertig, G. & R. Silverman. Walking and 
talking geography: A small-world 
approach. Social Studies and the Young 
Learner, (20), 2, 15-18. 

 Schmidt, S. (2011). Who Lives on the 
Other Side of That Boundary: A Model of 
Geographic Thinking. Social Education, 
75(5), 250-255. 

 Swan, K., Lee, J., & Grant, S.G., (2018). 
Finishing the Inquiry. In K. Swan, J. Lee, & 
S.G., Grant (Eds.), Inquiry Design Model: 
Building Inquiries in Social Studies. Silver 
Spring, MD: National Council for the Social 
Studies 

 From Mapreading to Mapmaking: Civic 
Learning as Orientation, Disorientation 
and Reorientation by Gillian Cowell & 
Gert Biesta 

 Shahak Shapira: Yolocaust (link) and (link) 

 Maps, Borders, and Networks (link) 

 Creative Cartography (link) 
 
 

IDM Cover 
Sheet + Daily 
Lessons Due 

 
 
 
 



Week 11. Rise Up! Teaching Civics, Embodying Action 

Apr  

01 
● How do we connect a 

temporary or 
permanent sense of 
place to the 
development of 
citizenship and civic 
activity?  

● What does it mean to 
be a citizen of the 
world? 

 

 Boyle-Baise, M., Bernes-Kinkead, D., 
Coake, W., Loudermilk, L., Lukasik, D., & 
Podany, W. (2011). Citizenship as a verb: 
Teaching students to become informed, 
think it through, and take action. Social 
Studies and the Young Learner, 24(1), 5-9. 

 Hess, D. (2004). Controversies and 
controversial issues in democratic 
education. Social Studies and the Young 
Learner. (37), 2, 257-261. 

 Childish Gambino’s ‘This is America’ and 
the New Shape of Protest Music (link)  

 Protest Music_Vox (link) 

 Hannah Gadspy (link)  

 Robert Shetterly (link) 

 *Suggested: Ai Wei Wei: Never Sorry 
 
 

Journey Box 
Due 

Week 12. ‘How Does a Cowboy Make Money…” and Other Questions Concerning 
Economics 

Apr  

08 
● What does it mean to 

teach economics for 
democratic citizenship? 

 Whitlock, A.M. & Fox, K. (2014). One 
Hen: Using Children’s Literature in 
Project-Based Learning. Social Studies 
and the Young Learner, 26(4), 26-29. 

 Whitlock, A. and Bruger, K. (2017). How 
Does a Cowboy Make Money? Using 
Student Curiosities to Further Elementary 
School Inquiries. The Social Studies, 
108(3), 79-86 

 Ayad Ahktar writes on theater and his 
play JUNK (link), also receiving prize (link) 

 On NAFTA and alternative economies, 
artists Caleb Duarte and Mia Eve Rallow  
(link) 

 
 

Storying Space 
In-class Crit 



Apr 

15 PATRIOTS DAY 

Week 13. ‘Other’ Peoples’ Histories? Examining Counter-Stories in the Elementary 
Curriculum 

Apr 

22 
● Who is included in the 

narrative of US history, 
who is excluded and 
why?  

● How can we begin to 
design and amplify 
counter-stories that 
work towards more just 
social futures? 

 Finchum, M. (2006). “I” is for Indian? 
Dealing with stereotypes in the classroom. 
Social Studies and the Young Learner, 18(4), 4-
6. 

 Salas, K.D. (2004). How to teach 
controversial content and not get fired. 
Retrieved from 
http://www.rethinkingschools.org/publication/
newteacher/NTFired.shtml. 

 Kelly, D. M., & Brooks, M. (2009). How 
young is too young? Exploring beginning 
teachers' assumptions about young children 
and teaching for social justice. Equity & 
Excellence in Education, 42(2), 202-216. 

 It’s Elementary! Talking about Gay 
Issues in School (Link: 
https://www.kanopy.com/product/its-
elementary-talking-about-gay-issues-sc) 

 Amirah Sackett: We’re Muslim, Don’t 
Panic (link) 

Sarah Hendren’s Investigating Normal: 
Technology and the Future of the Body 
(link) 

  Interview with Michael Menchaca (link) 

Storying Space 
Due 

Week 14. Documenting Learning & Curating an Exhibit 

April   

29 
● How do we go 

public with our 
learning? 

● How is 
documentation a 
form of culturally 
sustaining 
assessment? 

 Curating an Exhibit: Victoria Art 
Museum (link) 

 What Is Exhibition For?  (link) 
 The Extraordinary World of Art: How to 

curate an exhibition (link) 

IDM Unit + 
Reflection Due 



Week 15. ‘Going Public’ with Our Learning: The Exhibit 

TBD FINAL CLASS / EXHIBIT IN RC  
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