
 
EDUC 2101: Teaching the Language Arts 

Spring 2019 
 

Section Information 
Date & Time: Mondays & Wednesdays, 3:00 - 4:15pm 
Room: Campion 009 
Instructor: Dr. Jon Wargo (wargoj@bc.edu) 
Office Hours: By Appointment 

 
Lynch School of Education Themes 

Programs in Teacher Education at Boston College have five unifying themes.  
Although no single course in teacher education addresses all the themes in depth, 
each Teacher Candidate will have explored and reflected on all the themes prior to 
and during the full practicum.  The Department of Elementary & Secondary Education 
(ESE) Professional Standards for Teachers as well as the Boston College themes are 
aligned to all practicum requirements and to the BC-Candidate Assessment of 
Performance (BC-CAP). 

The 5 unifying themes are: 
● Promoting social justice: At B.C. we see teaching as an activity with political 

dimensions, and we see all educators as responsible for challenging inequities 
in the social order and working with others to establish a more just society. 

● Constructing knowledge: At B.C. we regard all teachers and students as active 
agents in their own learning, who draw on prior knowledge and experience to 
construct new knowledge in interaction with texts, materials, and other learners. 

● Inquiring into practice: At B.C. the curriculum is intended to bridge the gap 
between research and practice by fostering critical reflection and by treating 
classrooms and schools as sites for teacher research and other forms of 
practitioner inquiry. 

● Meeting the needs of diverse learners: At B.C. we believe that one of the 
central challenges of teaching is meeting the needs of all learners; especially as 
the school population becomes more diverse in race, culture, ethnicity, 
language background, and ability/disability. 

● Collaborating with others: At B.C. prospective teachers are encouraged to 
collaborate with each of the stakeholders in the educational process (other 



teachers, administrators, human services professionals, parents, community 
members) and with fellow students and professors 
 

The Massachusetts Department of Elementary & Secondary Education (ESE) 
Professional Standards for Teachers (PST) 

Effective January 2014, ESE identified the following Four Professional Standards for 
Teachers. All course work and field experiences are aligned to the PSTs in ways that 
are developmentally appropriate in terms of introduction to, practice with, and 
demonstration of each Standard and performance indicator.  Standards 5 and 6 have 
been added, with ESE approval, to reflect B.C. themes and mission and are essential 
components of the BC-CAP during the full practicum experience. 

      1. Curriculum, Planning & Assessment: Promotes the learning and growth 
of all students by providing high quality and coherent instruction, 
designing and administering authentic and meaningful student 
assessments, analyzing student performance and growth data, using this 
data to improve instruction, providing students with constructive feedback 
on an on-going basis, and continuously refining learning objectives. 

      2. Teaching All Students: Promotes the learning and growth of all students 
through instructional practices that establish high expectation, create a 
safe and effective classroom environment, and demonstrate cultural 
proficiency. 

      3. Family and Community Engagement: Promotes the learning and growth 
of all students through effective partnerships with families, caregivers, 
community members, and organizations. 

   4. Professional Culture 
   5. Demonstrates an Inquiry Stance in a Daily Practice 
   6.  Promotes & Practices Principles of Social Justice Teaching 
  
Full descriptions of the PSTs and effectiveness indicators are available at: 
http://www.doe.mass.edu/lawsregs/603cmr7.html?section=08 

 
Introduction and Overview of Course 

The purpose of this course is to understand children’s development and use of oral 
and written language, with an emphasis on children ages 4-12. Children come into 
schools with cultural competencies and communicative resources long before they 
enter our classrooms. The teacher’s role is to connect language and literacy 
experiences alongside the children’s emerging cultural, linguistic, and social 
capacities. Understanding the ways children interact with and produce language will 
be examined through linguistic and cultural factors experienced among diverse 



populations and settings. A community-oriented approach to language and literacy 
learning is engaged, emphasizing literacy practices cultivated in the communities and 
homes of children. In examining the nature and scope of language arts, we will explore 
the role of the teacher in literacy settings, paying particular attention to creating 
meaningful experiences that encompass children’s interests through inquiry and 
observations. In particular, we will work towards designing literacy experiences, 
resources, and assessments that build on a sociocultural literacy framework that 
honors and builds from children’s linguistic repertoires. 

Course Goals & Objectives 
Primary Goal: to learn theory, practice, and children’s development in connection to 
Elementary language arts 
 
Course Objectives: 

• To become familiar with various genres of writing and their features (language, 
text structure, etc) across content areas 

• To learn how to analyze student’s written work  
• To use and reflect on the various aspects of the teaching and learning cycle 
• To connect class content with the MA Frameworks and Common Core State 

Standards 
• To assess students’ needs and develop instructional materials in E 
• To incorporate oral language use in instruction 

 
SEI Requirement: This course covers the following SEI Standards: “The Basic Structure 
and Functions of Language” 
 

Accommodations: Students with a Disability or Suspected Disability  
Boston College is committed to full inclusion of all students. Students who, by nature 
of a documented disability, require academic accommodations should contact the 
professor during office hours. If you are a student with a documented disability 
seeking reasonable accommodations in this course, please contact Kathy Duggan 
(617) 552-8093, at the Connors Family Learning Center regarding learning disabilities, 
or Paulette Durrett, (617) 552-3943, in the Disability Services Office regarding all other 
types of disabilities. Advance notice and appropriate documentation are required for 
accommodations. 

 
 

Evaluation and Grading 
Each assignment will be graded separately and the graded assignments will be 
combined to reach a final grade for the semester. Assignments will be lowered by 2 



points for each class that they are late. That means that if your assignment would have 
earned 20 out of 20 and it is one class late, it will earn a score of 18. 
The grading scale is as follows (in points): 
94-100     A 
90-93.9    A- 
88-89.9    B+ 
84-87.9    B 
80-83.9    B- 
78-79.9    C+ 
74-77.9    C 
 

 
BC Academic Honesty and Integrity 

The pursuit of knowledge can proceed only when scholars take responsibility and 
receive credit for their work. Recognition of individual contributions to knowledge and 
of the intellectual property of others builds trust within the University and encourages 
the sharing of ideas that is essential to scholarship. Similarly, the educational process 
requires that individuals present their own ideas and insights for evaluation, critique, 
and eventual reformation. Presentation of others’ work as one’s own is not only 
intellectual dishonesty, but also undermines the education process. See 
http://www.bc.edu/offices/stserv/academic/integrity.html for additional details about 
Academic Integrity. 
 

 
Field Experiences 

Classroom Discussions: 
Your pre-prac experiences are an important part of your learning and you will be 
discussing them in this course. Just as teachers are expected to respect the privacy 
and dignity of the children and families with whom they work, we expect you to use 
discretion. In casual conversations or social situations, and on social networking sites 
such as Facebook, do not relay stories from classrooms or schools that may be 
embarrassing to teachers or students or that include sensitive information about a 
child or family. When discussing classroom situations in class, do so carefully. Use a 
fictitious name (pseudonym) for the student involved. Mask the name of a student on 
any written or visual work shared in class or used in an assignment. When discussing 
instructional practice you have observed in the field, be mindful of maintaining a tone 
of professional courtesy.  
 
Interviews: 



Use pseudonyms and screen or mask identifying information when reporting 
interviews with children or youth or adults. If an assignment requires you to interview 
an adult other than your mentor teacher, you should clearly state or give the 
interviewee, in writing, the purpose of the interview and the uses you will make of the 
material. 
 
Photographs, Videotape, and Digital Recordings: 
Always ask permission of the classroom teacher to make photographs, video-
recordings, or audio-recordings of students. Occasionally there are circumstances that 
require a student’s whereabouts to be kept private and photographs may not be 
allowed. Some schools and districts require written permission from parents/guardians 
for taking any photographs, videotapes, or audiotapes. Be sure to check with the 
classroom teacher on what is needed. You should destroy audio and video-recordings 
after you have used them. 
 
If you have concerns, problems, or questions about any aspect of your course work or 
fieldwork, you should first address them with the instructor or team person who is 
most directly involved. This applies to situations at the university as well as in the field. 
If the situation is not resolved at that level, you should request assistance from the 
practicum director. 

 
Turning in Work 

Assignments are due as indicated on the course schedule and you are responsible for 
knowing what the due dates are. Unless arrangements are made with the professor 
well in advance of the due date, the instructor reserves the right to reduce the grade 
on late assignments, depending on the circumstances. Extracurricular activities do not 
fall into this category. It is very important to keep up with the due dates that are 
outlined since most of the assignments build on prior assignments and/or are aligned 
with your practicum placements. 

 
Assignments 

Participation & Attendance = 10 points 
Your attendance and active participation in class are vital to the course and to your 
learning. Each week we will cover specific content. The readings provide you with 
content that you need to master not to discuss global ideas but to learn in depth in 
order to know what to teach, how to use mentor texts, and how to analyze students’ 
work. Each class when we are covering a genre or talking across a topic in the English 
language arts, there will be class activities that include creating short lessons related 
to different aspects of the unit, deconstructing mentor text, and analyzing student 



work.  Please make sure you notify your professor in advance if you are unable to 
attend class. You are responsible for the content of any class you miss. Even with 
notification, please note that your participation grade will be affected by absence 
and/or tardiness. Three or more absences will result in failing the course. The grade for 
this category, holistically, will be based on a combined self-assessment and professor-
assessment. You will conduct the self-assessment at the end of the semester. 
 
Troublemakers Short Analysis Paper* = 15 points 
Choose one child from Carla Shalaby’s book Troublemakers. The purpose of this 
assignment is to apply sociocultural approaches to language and literacy to the young 
children represented in the book. At schools, children are often judged as “literate” 
by their abilities to navigate “school literacies” (e.g. reading and writing print) yet the 
literate practices and literate identities of young children are often reduced by such 
narrow definitions. In this 3-4 double-spaced page paper, you will analyze the kind of 
literacies practiced by the children in the classroom. Consider, what tools of literacy 
are the children using? How is language valued and communicated in the spaces they 
participate in? Who is responsible for their literacy learning and cultural experiences? 
How do they participate in communication with others? In your paper, address the 
ways that schools may reduce their literate capacities, including implications for 
classrooms. (*As a note, the readings up to this point should help you inform your 
analysis.) 
 
Midterm Examination (Analysis of student work and lesson plan) = 15 Points 
You will be given a sample of student work to analyze with respect to structure and 
specific language features demanded by the register. After, you will then propose a 
lesson to support students developing one aspect of language.  This work will be done 
individually.  The results of this activity will inform follow up class topics. You will be 
able to use the readings, PowerPoints, and notes from class to inform your work. You 
will have 75 minutes to do this activity. 
 
Child Study = 50 Points 
Carry out a child study that will include: (a) description of the student; (b) analysis of 
student writing for purpose, stages, and language at the beginning and end of the 
unit; and (c) 6 short lessons related to a genre. There are detailed guidelines and other 
materials linked to the course Canvas site. Make sure you read them carefully to help 
you in the implementation. * 

*The deadlines in the child study guide are the ideal to keep the project at a 
reasonable pace.  Get your supervisor to support you in negotiating your work in the 

classroom.  



 
PechaKucha Child Study Project Sharing = 10 points 
PechaKucha is a presentation style in which 20 slides are shown for 20 seconds each (6 
minutes and 40 seconds in total). The format, which keeps presentations concise and 
fast-paced, will power the presentation.  For the last class session, please prepare a 
PechaKuca PowerPoint with your presentation and email it to me through Canvas no 
later than the day before our last class meeting. Your presentation should include 
images of things you did with the students and student work.  Your presentation will 
be judged on the quality of presentation and not on the number of lessons / 
instruction you have been able to carry out. 
 

 
Course Texts + Readings 

Primary Course Texts 
● Brisk, M.E. (2015). Engaging Students in Academic Literacies: Genre-based Pedagogy 

for K-5 Classrooms. New York: Routledge. 
● Shalaby, C. (2017). Troublemakers: Lessons in freedom from young children at school. 

New York, NY: The New Press. 
 

Additional Readings & Resources 
You will have a variety of readings, viewings, and listenings due for the course. They are listed 
on the session-by-session schedule for the course or will be assigned on a case-by-case basis. 
All of these readings are available either online, through BC libraries, or as PDF files posted on 
Canvas. Another form of reading in this course are email messages and postings on the 
Canvas website. You are required to read your email and to check for Canvas notices between 
each class and field session. Your BC address will be used for all class correspondence so if 
you have not activated your @bc.edu account, please do so by the end of the first week of 
classes. If you use an email account other than your BC account, please have your BC account 
forward your messages to your alternate account. 

 

National and International Organizations / Online Resources 
 

ü National Council of Teachers of Education (NCTE): www.ncte.org 
ü International Reading Association (IRA): www.reading.org 
ü Massachusetts Reading Association (MRA): http://www.massreading.org/   
ü NCTE website on teaching reading: www.readingrockets.org 
ü Comprehensive Children’s Literature Database: http://www.childrenslit.com/  
ü Listing of Children’s literature authors’ website: 

http://www.cynthialeitichsmith.com/index.html  
ü ¡Colorín Colorado!: http://www.colorincolorado.org/ 

 



Calendar & Course Schedule
 

 Podcast 
 Research or News Article 
 Video 
 Blogpost 
 Book 

 

Date Readings & Resources What’s Due? 

Week 1. Introduction / Overview to Teaching English Language Arts 

Jan  

14 
 Course Syllabus 
 Beach, R., Webb, A., & Thein, A. H. (2015). Teaching to exceed 

the English Language Arts Common Core State Standards: A critical 
inquiry approach for 6-12 classrooms. New York, NY: Routledge. 
(Read: Chapter 2) 

TedTalk: Jovan Mays – You are the Exclusive Author of Your 
Story (Link: https://www.youtube.com/watch?v=9-QYDFiWn-s) 
 
 

 

Jan  

16 
Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 1) 

Shalaby, C. (2017). Troublemakers: Lessons in freedom from 
young children at school. New York, NY: The New Press. (Read: pp. 
xi-xxxiv) 
 

 

Week 2.  Sociocultural Perspectives to ‘Seeing’ and ‘Knowing’ Children through ELA 

Jan 

21 
 

No Class in Observation of MLK JR 

 



Jan 

 23 
 Owocki, G. & Goodman, Y. (2002). Kidwatching: Documenting 

children's literacy development. Portsmouth, NH: Heinemann. 
(Read Chapter 2) 

 Brisk, M.E. (2015). Engaging students in academic literacies: 
Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 2 pp. 31-45) 

 Shalaby, C. (2017). Troublemakers: Lessons in freedom from 
young children at school. New York, NY: The New Press. (Read: Part 
1 – pp. 3-72) 

 

Week 3. Literacy Sponsorship: Developing Language and Communities of Practice in 
Elementary English Language Arts 

Jan 

28 
 Brandt, D. (1998). Sponsors of literacy. College Composition 

and Communication, 49(2), 165-185. 
 Child Study Assignment Sheet 

Jigsaw (You will be assigned one of the following): 
 Tatel-Suatengco, R., & Florida, J. S. (2018). Family literacy in a 

low-income urban community in the Philippines. Journal of Early 
Childhood Literacy, doi: 1468798418766604. 

 Heath, S. B. (1982). What no bedtime story means: Narrative 
skills at home and school. Language in society, 11(1), 49-76. 

Sagoo, G.K. (2016). Engendering ‘dispositions through 
communicative and semiotic practices: Insights from the Nishkam 
Nursery Project. In Lytra, V., Volk, D., & Gregory, E. (Eds.), 
Navigating Languages, Literacies and Identities: Religion in Young 
Lives (pp. 193-212). New York, NY: Routledge. 
 
 
 

 

Jan 

30 
 Wood Ray, K. (2001). The writing workshop: Working through 

the hard parts (and they’re all hard parts). Urbana, IL. NCTE (Read: 
Chapter 3 pp. 29-40) 

 Shalaby, C. (2017). Troublemakers: Lessons in freedom from 
young children at school. New York, NY: The New Press. (Read: Part 
2 pp. 73-149) 
 
 

 



Week 4.  Writing Across Language, Language-ing Across Writing: Planning Hybrids 
Ways of Knowing and Being in ELA 

Feb 

4 
 Shalaby, C. (2017). Troublemakers: Lessons in freedom from 

young children at school. Upper Saddle River, NJ: Pearson. (Read: 
Chapter 4, pp. 74-97) 

 Brisk, M.E. & Ossa-Parra, M (2018). Mainstream Classrooms as 
Engaging Spaces for Emergent Bilinguals: SFL theory, Catalyst for 
Change. In R. Harman (Ed.), Bilingual learners and social equity: 
Critical approaches to Systemic Functional Linguistics (pp. 127- 151). 
N.Y.: Springer. 
 

 

Feb 

6 
 Tompkins, G. (2008). Teaching Writing: Balancing Process and 

Product. New York, NY: The New Press. (Read: Part 2 pp. 150-187) 
 Palmer, D. K., & Martínez, R. A. (2016). Developing biliteracy: 

What do teachers really need to know about language? Language 
Arts, 93(5), 379. 
 
Jigsaw Readings: 

 Alvarez, S. (2014). Translanguaging tareas: Emergent bilingual 
youth as language brokers for homework in immigrant 
families. Language Arts, 91(5), 326-339. 

 Durán, L. (2016). Revisiting family message journals: Audience 
and biliteracy development in a first-grade ESL 
classroom. Language Arts, 93(5), 354. 
 

 

Week 5. Focus on Genre: Procedural Texts 

Feb 

11 
 Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 4) 
 

Troublemakers 
Short Analysis 

Paper Due 

Feb 

13 
Duke, N., Caughlan, S., Juzwik, M., & Martin, N. (2012). Learning 

how and teaching others. In N. Duke, S. Caughlan, M. Juzwik, and 
N. Martin (Eds.), Reading and writing genre with purpose in k-8 
classrooms (pp. 52-77). Portsmouth, NH: Heinemann 
 

 



Week 6. Focus on Genre: Report Writing & Explanations 

Feb 

18 
 Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 6) 

 
 

 

Feb 

20 
 Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 7) 

 Hodgson-Drysdale, T. & Rosa, H. (2015).  Go with the flow: Fifth 
grade students write about the flow of energy and matter through 
an ecosystem. Science and Children, 52(6), 32-37. 
 
 

 

Week 7. Focus on Genre: Argumentative Writing 

Feb 

25 
 Brisk, M.E. (2015). Engaging students in academic 

literacies: Genre-based pedagogy for K-5 classrooms. New 
York: Routledge. (Read: Chapter 8) 

Duke, N., Caughlan, S., Juzwik, M., & Martin, N. (2012). 
Developing and communicating expertise: Informational genres. In 
N. Duke, S. Caughlan, M. Juzwik, and N. Martin (Eds.), Reading and 
writing genre with purpose in k-8 classrooms (pp. 136-164). 
Portsmouth, NH: Heinemann 
 
 

 
 

Feb 

27 

 

MIDTERM EXAMINATION (In-Class) 
 
 
 

 

March 

4-9 SPRING BREAK 
 



Week 8. Focus on Genre: Fictional Narrative 

March 

11 
 Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Ch. 9 [297-344]) 

 

March 

13 

Duke, N., Caughlan, S., Juzwik, M., & Martin, N. (2012). 
Developing and communicating expertise: Informational genres. In 
N. Duke, S. Caughlan, M. Juzwik, and N. Martin (Eds.), Reading and 
writing genre with purpose in k-8 classrooms (pp. 22-51). 
Portsmouth, NH: Heinemann 

 

Week 9. Focus on Practice: Poetry + Historical Genres 

March 

18 
 Tompkins, G. (2008). Teaching Writing: Balancing Process and 

Product. New York, NY: The New Press. (Read: Part 2 pp. 150-187) 
 Machado, E., Vaughan, A., Coppola, R., & Woodard, R. (2017). 

“Lived Life through a Colored Lens”: Culturally Sustaining Poetry in 
an Urban Literacy Classroom. Language Arts, 94, 367- 381. 
 

 

March 

20 
 Brisk, M.E. (2015). Engaging students in academic literacies: 

Genre-based pedagogy for K-5 classrooms. New York: Routledge. 
(Read: Chapter 5 [with a focus on autobiography, biography, empathetic 
autobiography, and historical recount]) 

 

Week 10. Critical Literacies 

March 

25 
Vasquez, V., & Tate, S., & Harste, J. (2013). Negotiating critical 

literacies with teachers: Theoretical foundations and pedagogical 
resources for pre-service and in-service contexts. New York, NY: 
Routledge. (Read pp. 1-50) 

 

March 

27 
  Dyson, A. H. (2018). A sense of belonging: Writing (Righting) 

inclusion and equity in a child's transition to school. Research in the 
Teaching of English, 52(3), 236-261. 

 Ladson-Billings, G. (2006). From the achievement gap to the 
education debt: Understanding achievement in US schools. 
Educational researcher, 35(7), 3-12. 

 



Week 11. Personal Digital Inquiry  

April 

1 
Coiro, J., Castek, J., & Quinn, D. (2016). Personal inquiry and 

online research: Connecting learners in ways that matter. The 
Reading Teacher, 69, 483–492. 

New London Group. (1996). A pedagogy of multiliteracies: 
Designing social futures. Harvard Educational Review, 66(1), 60-92. 
 
 

 

April 

3 
Castek, J., & Dwyer, B. (2018). Think Globally, Act Locally: 

Teaching Climate Change Through Digital Inquiry. The Reading 
Teacher, 71(6), 755-761. 
 

Wargo, J.M. (in press, 2019). Sounding the Garden, Voicing a 
Problem: Mobilizing Critical Literacy through Personal Digital 
Inquiry with Young Children. Language Arts. 

 
 

 

Week 12. Talking about Writing: Capitalizing on Conferencing 

April 

8 
PEER-REVIEW WORKSHOP 

(AERA - Online Class) 

 

April 

10 
Routman, R. (2005). Writing essentials: Raising expectations and 

results while simplifying teaching. Portsmouth, NH: Heinemann. 
(Read Chapter 9, pp. 205-237) 

 Wood Ray, K. (2001). The writing workshop: Working through 
the hard parts (and they’re all hard parts). Urbana, IL. NCTE (Read: 
Chapter 14, pp. 155-171) 
 

 

Week 13. Where Play and Writing Meet: Language as Social Practice 

April 

15 
(Patriots 

Day) 

NO CLASS 
 



April 

17 
 

 Brownell, C. J. (2018). Creative Language Play (giarism) in the 
Elementary English Language Arts Classroom. Language Arts, 95(4), 
218-228. 

 Ghiso, M. P. (2011). "Writing That Matters": Collaborative 
Inquiry and Authoring Practices in a First-Grade Class. Language 
Arts, 88(5), 346-355. 

 Yoon, H. S., Llerena, C., & Brooks, E. (2016). The Unfolding of 
Lucas’s Story in an Inclusive Classroom: Living, Playing, and 
Becoming in the Social World of Kindergarten. Bank Street 
Occasional Paper Series, 36(5). 

 

Week 14. Writing as a Way of Being 

April 

22 
(Easter) 

NO CLASS 

 

April 

24 
 Yagelski, R. P. (2009). A thousand writers writing: Seeking 

change through the radical practice of writing as a way of 
being. English Education, 42(1), 6-28. 

 

Week 15. Re-Envisioning (Critical) Language Arts 

April 

29 TBD 
 

May 

1 
PechaKucha Child Study Project Share Out 

Child Study 
Due 

 
 

 


